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La investigacion en el campo de la politica educativa: Explorando diferentes niveles de
abordaje y abstraccion

Resumen: En este articulo, de naturaleza tedrica, se exploran los niveles de abordaje y abstraccion
del campo de la politica educativa: descripcion, analisis y comprension. Tales categorias fueron
desarrolladas basandose en los conceptos de la teorfa de Bourdieu y en la fundamentacion del
enfoque de los estudios epistemologicos en politica educativa y de la meta investigacion. El articulo
destaca la importancia de los diferentes tipos de estudio en politica educativa y defiende la necesidad
de la ampliacion del nimero de articulos de comprension, los cuales pueden contribuir de forma
mas efectiva para el fortalecimiento de la politica educativa como campo académico.
Palabras-clave: Politica educativa; epistemologia; metainvestigacion

A pesquisa no campo da politica educacional: Explorando diferentes niveis de abordagem e
abstragao

Resumo: Neste artigo, de natureza tedrica, sao explorados os niveis de abordagem e abstragao de
pesquisas do campo da politica educacional: descri¢do, andlise e compreensao. Tais categorias foram
desenvolvidas com base em conceitos da teoria de Bourdieu e na fundamentacao do enfoque dos
estudos epistemoldgicos de politica educacional e da metapesquisa. O artigo destaca a importancia
dos diferentes tipos de estudo de politica educacional e defende a necessidade da amplia¢ao do
numero de artigos do nivel de compreensao, os quais podem contribuir de forma mais efetiva para o
fortalecimento da politica educacional como campo académico.

Palavras-chave: Politica educacional; epistemologia; metapesquisa

Introduction

This paper is a theoretical exercise that aims to explore issues related to the levels of
approach and abstraction used by researchers in the field of education policy when presenting their
research reports’. The development of reflections on this issue emerged as a necessary task in the
context of the research on education policy epistemologies, which we have been developing as part
of the Red de Estudios Tedricos y Epistemoldgicos en Politica Educativa (Rel.ePe)’. These studies involve the
conduct of theoretical studies and empirical research that aim to understand how the researchers in
this field have been working with the issues of an epistemological nature”.

In this paper, we initially present a basic theoretical framework on the focus of education
policy, epistemological studies and meta-research, and then we present the three levels of approach
and abstraction of research in this field: description, analysis and understanding.

We understand ‘approach’ as the researcher’s decisions regarding the development of
research and report elaboration. Abstraction levels are related to the results of the investigation as a
whole. Epistemological positions assumed by the researchers are closely related to methodological
approaches and influence throughout the research process, they assist in the development of
research questions, the research design and the definition of data collection procedures.

The field of education policy is comprehensive and inclusive. Researchers use a diversity of
theoretical perspectives in the development of different types of research: theoretical research,

2 It is important to highlight that, in our view, the conduction of the research and its presentation are
interrelated. Marx’s formulations on investigation method and exposition method are very enlightening in
relation to the distinctions between them.

3 www.relepe.org
4 In this regard, see Tello (2012), Tello and Mainardes (2015).
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empirical research, comments or critiques. Research reports have different purposes and formats.
Thus, identification of levels of approach and abstraction demand the analysis of research reports of
education policy as a whole, through systematic reading, seeking to understand the context of the
research, the theoretical framework, the objectives of the investigation, the purpose of the text, the
researcher insertion level in the specific field of the education policy, among other aspects.

The Focus of the Education Policy Epistemologies and Meta-Research

Based on Bourdieu, Tello (2012) considers that the focus of the epistemologies of education
policy approach (EEPA) is an analytical and conceptual scheme that can be used by the researcher
him/herself to exercise reflexivity and epistemological vigilance (Bourdieu et al., 2008) as well as
develop education policy meta-research studies.

The EEPA has three analytical components: the epistemological perspective, the
epistemological position and epistemethodological focus (Tello, 2012). Assuming that EEPA is a
focus with epistemological concern, that is, about the methodical and systematic knowledge
produced in a scientific way, the epistemological perspective is a theoretical perspective that the
researcher applies in his/her investigation process (e.g. Marxism, neo-Marxism, structuralism, post-
structuralism, pluralism, etc.). The epistemological position arises from the very epistemological
perspective or it should arise from it in a consistent and coherent investigation. It is the political
position of the researcher. Some examples of epistemological position are: critical, critical-radical,
critical and analytical, reproductivist, neo-institutionalist, legal and institutional, empiricist, neo-
liberal, etc. The epistemological position can also be understood as a derivation, a variable of the
epistemological perspective. The history of knowledge and sociology of science has produced, from
the complexity of social reality, multiple derivations and interpretative declinations of theoretical
perspectives. The epistemological position can be understood as a pendulum that moves from one
extreme to another within a particular theoretical perspective. Thus, we find, for instance, as
epistemological position within the epistemological perspective of post-structuralism, positions like
historical institutionalism, neo-institutionalism, Lacanian post-structuralism or Latin American post-
structuralism’.

Finally, the epistemethodological focus is on how to methodically build research from a
certain epistemological perspective and epistemological position. No methodology is neutral and,
therefore, when making its epistemological foundations explicit, the researcher must be concerned
with the epistemological vigilance in his/her research (methodology, data analysis, arguments,
conclusions, etc.), whose construction comes from the epistemological perspective and
epistemological position. To Rawolle and Lingard (2013), an important aspect of Bourdieu’s theory
is his rejection of the dichotomy between theory and data and between theory and methodology.
Instead, he recognizes the necessary relationship between them and the impact upon one another.

Lingard (2014) explains that Bourdieu rejects both ‘theoreticism’ and ‘methodologism’, i.e.
the view that methodology refers only to data collection techniques and the view that theory is
something distant from the data and the empirical reality. The term ‘epistemethodology’ aims to

> We use the term theoretical perspective to refer to the references that the researcher uses and
epistemological perspective for the analysis of the process that the researcher performs with this theoretical
perspective in the research trajectory. Epistemology studies the production of knowledge, i.e. the use of
theoretical perspectives.
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exactly express the existing articulateness between epistemological decisions and research
methodology. Research characterized by consistency and internal coherence, the epistemological
perspective, the epistemological position and epistemethodological focus show themselves
articulated and integrated. A relevant issue in the context of education policy studies is that not
always are such aspects explained by the researchers. In this case, they can be perceived through the
systematic reading done in meta-research. In research reports and publications, it is noticeable,
through meta-research, that there is not always coherence between epistemological perspective,
epistemological position and epistemethodological focus. This occurs for several reasons, mainly due
to the insufficient level of reflexivity and epistemological vigilance.

Bourdieu’s concepts of rejection of epistemological innocence, reflexivity and the need for
objectivity requires the researcher to define his/her position within the political sociology field® and
within the national education policy field (Hardy, 2009, as cited in Rawolle & Lingard, 2013).
Positioning here refers to the researcher’s position in relation to the object of study and the relevant
academic field or related fields. To Rawolle and Lingard (2013), the position of the researcher can be
defined as a position within several fields, including the field of the research object and the academic
field/s in which the research is positioned. Rizvi and Lingard (2010, p. 47-48) suggest that such
positions require reflexivity and consideration of the researcher’s position in relation to the field and
the research object, real location in terms of analysis, theoretical and methodological posture, spatial
and temporal location. To Rawolle and Lingard (2013), in a certain sense, this is the reflexive
application of Bourdieu’s concept of ‘socioanalysis’ to the positioning of the researcher of policy
sociology. Socioanalysis, for Bourdieu, is a way of understanding how individuals are social products
and that provisions and commitments of people with practice are related to their social history,
which is incorporated into their habitus. Socioanalysis involves providing a context to examine the
relationship between the researchet’s own arguments on social objects and his/her social history.
This context involves a recounting of significant social events and social trajectory through different
fields that are relevant to the research. Thus, socioanalysis represents a rethinking of a researcher’s
statement of interest and the impossibility of disinterested investigation. Bourdieu’s argument here is
that the recognition of that allows the realization of better research in Social Sciences (Rawolle &
Lingard, 2013).

To Bourdieu, the concept of reflexivity is also central in the dissemination of the research.
The rejection of epistemological innocence and recognition that every research is simultaneously
empirical and theoretical as well as practical demands, according to Bourdieu, openness and
vulnerability, true honesty in the presentation of research, whether in oral or written genre (Rawolle
& Lingard, 2013).

Meta-research’ refers to the process of taking a set of texts as an object of reflection and
analysis. In the case of meta-research based on education policy with an epistemological focus, we
seek to identify how researchers work with epistemological issues, theories or concepts that underlie
their research and how they are presented in their research reports. Thus, we seek to identify a
number of elements and features such as: the epistemological perspective, the epistemological
positioning, epistemethodological focus, the type of research (theoretical, empirical research,
comments or critique), theoretical frameworks (concepts), levels of approach and abstraction and
other aspects related to the use of theories and epistemological perspectives in research on education
policy (Tello & Mainardes, 2015).

¢ Regarding the concept of policy sociology, see Mainardes and Alferes (2014).
7 Initially, these authors used the term meta-analysis, which is closely related to the use of statistical methods
for the elaboration of research synthesis.
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Meta-research contributes to the expansion of knowledge produced in this field, subsidizes
the reflection on the possibilities of increasing scientificity and epistemological vigilance and helps to
intensify the exchange of information and critiques in reference to the production of knowledge
within this field which can gradually lead to steps forward in qualitative research. The results of these
researches provide important elements for understanding the development of the education policy
field and, at the same time, allow to outline some challenges and tensions that can inspire
advancements in the production of knowledge in this field.

It is important to highlight that, based on Bourdieu’s theory of social fields (Bourdieu, 2003;
Wacquant, 1989, 2007), education policy can be considered as a specific and autonomous academic
field. However, in the case of Latin America, education policy is a new field and still in consolidation
process.

Academic fields are constituted as such when they are appointed, i.e. when an institutional
space is created, for example, in universities or research centers, with the creation of departments,
disciplines, lines or research groups; and the creation of specialized periodics, specific associations,
and so on. Based on this definition, we consider that in Latin America, education policy as an
academic field emerged after the 1940s, such is the case with Mexico; after the 1950s, Argentina, and
after the end of the 1960s, Brazil®.

Although it is a field with a significant accumulation of research on education policy, there
are still many theoretical and epistemological aspects to be developed or looked into more
thoroughly, such as: theoretical and methodological issues of research in education policies
(including the elaboration of new theories, concepts and approaches to policy analysis); research into
the history of the constitution of the field in different counttries; reflection on their objects of study’;
analysis of epistemological perspectives and theoretical frameworks that have been used; and so on.
We argue that the consolidation of the field of education policy demands, among other elements, the
theoretical development of the aspects previously mentioned.

Approach and Abstraction Levels in Education Policy Research

In the context of research relating to the EEPA, the definition of some categories and
classifications become necessary. One of them refers to the levels of approach and abstraction that
can be identified in education policy research.

From the beginning, it is important to highlight that every typology or classification is
arbitrary and it is related to specific purposes. Moreover, due to its arbitrary nature, the same objects
can be classified in different ways'. Thus, the classification that we present below is a theoretical
exercise on education policy research, with no pretension of judgements or creation of hierarchies.

The field of education policy in Latin America (and in other contexts) is characterized by
being a comprehensive field, involving studies of a theoretical nature, policies and programs analysis,

8 Regarding the establishment of the academic field of education policy in Brazil, see Stremel (2016).

? Regarding the discussion on objects of studies of education policy, we point out the book organized by
Tello (2015).

10 Thiry-Cherques (2000, p. 29) explains that: ‘Although heir to the philosophy of science, Bourdieu refuses to
apply classification systems to objects that he investigates (Bourdieu, 1992a: 184). He understands that any
typology crystallizes a situation, that is, it tends to be arbitrary, as it dismisses the typologies that do not
conform and in cases that are equivocal, i.e. cases that are not clearly distinguishable. He owes to Bachelard
(1984) the idea that thinking operates as a pincer movement, which discovers, integrates and overcomes the
limitations of theories in a conceptual, increasingly comprehensive composition’.
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policy of education and school management, education financing, curriculum policies, education
legislation, teaching work (valuation, remuneration, career, etc.). When developing their
investigations, researchers use the theoretical frameworks in many different ways. In research
reports, different levels of abstraction can be identified, which can range from predominantly
descriptive studies to studies with a higher level of complexity and theory (understanding). The
following are the main characteristics of these three levels of approach and abstraction.

Description

In the case of research in education policy, studies that are predominantly descriptive are
those that present a set of ideas (papers of theoretical or bibliographical nature) or empirical data,
with little analysis of the ideas or the data presented.

Although they may provide some theoretical foundation, they are studies with a low level of
integration between theory and data. Among the descriptive studies, there are those that present a
significant and relevant set of data (e.g. statistical information), which are poorly explored in the light
of theoretical frameworks. There are also studies that present results of researches with few subjects
or are very focused on a specific context (local). In this case, what it demonstrates is not the amount
of subjects or scope of the research, but the approach style (purely descriptive).

In general, they do not have arguments or original analysis. In some cases, they are
researches that are based on linear models of policy analysis (agenda formulation, implementation,
evaluation), but there are also studies that are based on theories or approaches considered
consistent, but are used in a precarious and incipient manner.

Descriptive studies focus on characterizing the selected object of study. In general, we
observe that they meet the basic components of research in education policy; in other words, they
comply with what Ball calls ‘surface epistemology’ (Ball, 2011), because there is an object of study,
definition of objectives and methodology''. However, although they technically meet such
components, they do not develop in the analysis of the political process, characterizing it
superficially.

In many cases, in descriptive studies, the researcher has ideas and a priori answers, hindering
a proper dialogue between the empirical data and theoretical perspectives employed in the research.
In this context, the theory is ‘applied’ to the data with templates already pre-established to the reality
and to what the researcher assumes that it ‘should be’.

It is important to highlight that what we call here a descriptive level differs from Clifford
Geertz’s concept of ‘thick description’. The thick description is not simply a matter of presenting
relevant details, but instead, describing the social action in a dense form based on a complex and
interpretive process (Schwandt, 2015).

11 Ball (2011) also mentions the deep epistemology. To Ball, a deep epistemology involves itself with wider
issues and deep assumptions of power, truth, subjectivity (Mainardes, 2015a). The explicitness of deep
epistemological research involves reflections and problematizations about the theoretical assumptions
employed, as well as structural discursive or economic bases that are being used to understand the object
under investigation. To Ball, dealing with both epistemologies, in research, is not a re-articulation of macro
and micro, but ‘[...] an erasure of that binary to see policy as a set of techniques, categories, objects, and
subjectivities’ (Mainardes, 2015a, p. 167).
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The result of meta-research has allowed the verification that the epistemological positioning
resulting from this level of abstraction, in many cases, can be designated as ‘empiricist’, as there is a
concern with the presentation of data, while the analysis is undeveloped.

Analysis

In predominantly analytical studies, data and ideas are worked, categorized, compared. One
of the important characteristics of analytical studies is more integration between theory and data.
The theories are not merely applied, because the effort of analysis results in the generation of
concepts, categories, typologies, empirical generalizations. Due to a more systematic use of a
theoretical process and a more comprehensive and systematic analysis, discoveries and research
findings become more universal, with a higher level of generality, being able to be extended and
applied to other contexts.

In general, they are studies in which researchers explicit their arguments, constructing a more
unique and consistent study. In many studies of this level, the epistemological position of the
researcher becomes evident in the analysis, due to being a central element during argumentation, and
from the establishment of relations between theory and data and generation of theoretical elements
from the data.

During the analytical education policy research process, the initial phase becomes more
complex because there are no previous or fixed responses and, therefore, the object of study
becomes more dynamic and somehow, in Bourdieu’s terms (Bourdieu, Chamboredon, & Passeron,
2007), the object is constructed as one advances in research. The construction of the object refers to
the research process as a whole, including the reflection on the theoretical perspective itself, which
can be taken as hypothesis (Brandao, 2002).

In meta-research, we can observe that there are different levels of analysis (more developed,
less developed, etc.) and the theoretical framework is an essential element for the construction of the
analytical process.

Understanding

The level of understanding is the highest and most advanced level of abstraction. This level
may contain some degree of description and a significant number of analyzes, which are subsumed
by understanding. They are studies that present a double dimension of the research process:
explaining and understanding (the interpretive and explanatory character). They are studies that seek
to address the thematics (theoretical or empirical) in a more totalizing way, exploring in depth the
relationships and the determination involved in the policy under investigation or the issue that is
being discussed. In general, they are studies that present greater richness and depth to the analysis,
and may also serve as a basis for further research. In these studies, we can observe a strong and
consistent relationship between the epistemological perspective, epistemological position and
epistemethodological focus, even when the epistemological perspective is not explicitly shown.
Applying the principles of grounded theory (Glaser & Strauss, 1967), the studies of understanding
present an essential aspect in the knowledge production process: generation of theory. The
generation of theory can be identified through the development of concepts, categories, typologies,
explanation, or through sensitizing concepts'?, which, due to their level of generality and coherence,
represent advances in the knowledge production of the field.

12'The notion of ‘sensitizing concepts’ was first used by the American sociologist Herbert Blumer (1954),
founder of symbolic interactionism. He created this concept to contrast with what he calls ‘definitive
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Susen (2011) explains that, in the philosophy of Social Sciences, the tension between these
two epistemological positions (explanatory design and interpretationist design) is generally addressed
in terms of the difference between the method called Er&/dren (explain) and the method called
Veerstehen (understanding). In essence, the tension between these epistemological perspectives
illustrates that Bourdieu’s concept of Social Science is based on two concerns: on one hand,
Bourdieu refers to Social Science as an instrument through which one explains the nature of the
underlying structures that determine the involvement of human actors with the world; on the other
hand, Bourdieu considers Social Science as a tool to understand the nature of the specific discourses
of the field through which human actors interpret the world. In the first sense (explain), the task of
Social Science is to uncover the interest-laden lawfulness os the human world. In the latter sense
(understanding), the task of Social Science is to examine the meaning-laden discursiveness of the
human world. Thus, from a Bourdieusian point of view, Social Sciences are confronted with the task
of producing ambivalent types of knowledge both explanatory and interpretive, that is, both
representational and expressional, factual and constructional, objective and subjective, descriptive
and normative. The social and scientific engagement with the world requires both an explanatory
and interpretive study of human reality (Susen, 2011).

When carrying out meta-research, studies classified as ‘understanding’ stand out among the
others because they present greater analytical and theoretical density, as well as more assertive and
thoughtful interpretations and explanations. In general, in these texts, the epistemological
perspective and epistemological position are made explicit by the author or can be easily identified
from the analyses, arguments and conclusions.

Meta-Research and Levels of Abstraction

As already mentioned, the meta-research contributes to the comprehension of the
development of the education policy field and, at the same time, helps outline some challenges and
tensions that can inspire breakthroughs in the production of knowledge in this field.

It is important to note that meta-research is distinct from literature and systematic review.
While, in the literature review and systematic review, the aim is to synthesize the results of research
on a particular subject or theme, meta-research aims to analyze research reports and education policy
publications, aiming to explore the theoretical and epistemological foundations or other aspects
(objectives, methodology, research questions, etc.).

Meta-research has a dual dimension: ‘reflective’ and ‘theoretical and analytical’. In its
reflective dimension, it allows a mapping of what has been researched and on which theoretical

concepts’ (culture, institutions, social structure, personality, etc.). Sensitizing concepts do not involve fixed
and specific procedures to identify a set of phenomena, but instead they offer a sense of reference and
guidance in the approach of empirical instances. So, while the definitive concepts provide prescriptions of
what to see, the sensitizing concepts only suggest directions where to look (Blumer, 1954). It is a relevant
concept in the grounded theory, as ‘the sociologist should be theoretically sensitive enough to be able to
conceptualize and formulate a theory from the data’ (Glaser & Strauss, 1967, p. 46). Some examples of
sensitizing concepts in the field of education policy include: education policy of containment and education
policy of release (Cunha, 1975); bureaucratic-authoritarian State (O’Donnell, 1982); Globally structured
educational agenda (Dale, 2004); hegemonic globalization and counter hegemonic globalization (Santos,
2004); the concept of symbolic analysts (Brunner & Sunkel, 1993); the theory of policy enactment (Ball,
Maguire, & Braun, 2012); concept of performative implementation (Ball, Maguire, & Braun, 2012), among
others.
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perspective the research is based. In its theoretical and analytical dimension, the analysis and the
conclusions of meta-research can serve as a reference for more thorough researches in the field or to
build new perspectives and research approaches. To Bourdieu (2011, p. 38), when the research has
as object of study the universe where the research takes place, the acquisitions that it ensures ‘can be
immediately reinvested in scientific work (...)’. Thus, the meta-research contributes to the expansion
of knowledge produced in the field, subsidizes the reflection on the possibilities of increasing
scientificity and epistemological vigilance and helps to intensify the exchange of information and
critiques about the production of knowledge in the field that can gradually lead to qualitative leaps in
research in this field.

A basic scheme of meta-research in education policy may include, among others, the
following aspects: a) thematics investigated in a given period, place or form of disclosure; b) type of
research: theoretical, empirical, comments or critique; c) cited authors; d) elements of the education
policy epistemology focus: epistemological perspective, epistemological position and
epistemethodological focus; ) levels of approach and abstraction; f) theoretical frameworks
(concepts used throughout the text); g) scope (global, national, local, etc.). The apprehension of
levels of approach and abstraction demands reading and analysis of text, seeking to understand the
authot’s reasoning, argumentation, the use of theoretical tools, analyzes, conclusions, the dialogue
with the research area, etc. The level of approach and abstraction is not something that is located in
a part of the text. It is something that can only be noticed as a whole and is strongly related to the
use of the theoretical framework, data analysis (in the case of empirical research), arguments and
conclusions. It is also important to highlight that the levels of approach and abstraction are not
homogeneous within the same level, as there are different levels of description, analysis and
understanding, some being more original, coherent and reflective than others.

Final Considerations

In this paper, we presented the main features of the three levels of approach and abstraction
that can be identified in studies of education policy. Sayer (1984), based on the critical realism,
considers that the complex systems can be understood in terms of events, mechanisms and
structures. Researches of description level can be understood as those that exploit events (for
example, the formulation and implementation of policies or programs), with unique focuses, in
particular contexts (Ball, 2011), whereas the level of analysis relates to the identification of more
general ‘mechanisms’, regularity identification, logic of intervention identification, etc. (Dale, 2004,
2007, 2010). The level of understanding involves the identification of structures, that is, of the
general conditionings of the policies (processes and structures that fit the agendas of education
policies and run them)".

It is important to highlight that education policy researchers develop researches with
different purposes and each report or publication has a purpose, validity and importance. What we
want to argue is that, in the current level of development of education policy research in Latin
America, it is necessary to increase the number of understanding studies. Such studies are essential
to strengthening the field, as they allow advances in knowledge about education policy and are
studies that may provide the basis for further studies. Education policy research requires more
studies of this level to establish itself as a field that allows the comprehension of the increasingly
complex political, social and educational reality phenomena.

13 An explanation of events, mechanisms and structures can be found in Mainardes (2015b).
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Due to the socio-historical circumstances from decades past, education policies have focused
on education and school management centered in education administration and organization of
education systems, predominating the instrumental dimension of education policy. Somehow, the
effect of ‘know-how’ prioritizes professionalism and interventionism instead of the dimension of
theoretical and analytical reflection to understand reality. For this reason, the distinction of levels of
abstraction and approach is a relevant issue in the present historical moment

We must also point out that the historical matrices, along with epistemzes of the period, have
generated linear investigation forms that historically legitimize themselves and modes of analysis and
investigation in education policy that are merely descriptive, through the analysis of events (policies,
programs) and studies aiming at problem solving (reality overcoming)'*.

Meta-research also allows to verify that the conscious and reflective use of the theory has an
essential role in the setting of the level of understanding. Generally, they are studies with a high
degree of integration between theory and data, with conceptual depth and generation of theory
(categories, refined concepts, causal explanations, relationship establishing, etc.). In some cases, in
texts of experienced researchers, the theory appears incorporated into the arguments, analysis and
epistemological positioning, and it is not constituted in an isolated section. We also note that in
studies of a theoretical or empirical nature that reach the level of understading, epistemological
position of the researcher emerges as an essential and articulate element. It constitutes the element
that seems to direct the analysis and approach of the theme.

Meta-research brings relevant contributions to the field of education policy, as it allows to
identify trends and general standards in research and publication, as well as this, they may indicate
some important referrals in researchers’ education”. Regarding researchers’ education, some
referrals may be mentioned as relevant, such as: the need for theory enhancement in the education
process; the study of different epistemological perspectives; discussions about the role of reflexivity,
the epistemological vigilance and different possibilities of theory application. Although the field of
education policy in Latin America is evolving by way of its continued strengthening and
consolidation, it is essential to invest in innovative forms of research and theorizing, different ways
of applying the theory in research, expansion of the conceptual discussions and break away from the
repetition of orthodoxies.

4 According to Tello (2013), studies to overcome reality are those that aim to change the reality or improve it
through concrete lines or intervention and overcoming proposals with the implementation of certain policies
or programs. Generally, they are researches conducted by researchers linked to national or international
organizations, foundations and research institutes, hired by official agencies (Ministry of Education,
Departments of Education) or independent researchers. Tello (2013) argues that the technical reports and
overcoming projects of the reality should not be confused with the academic knowledge production that has
other characteristics. In general, academic research aims to comprehend the reality for a possible overcoming
or transformation. The studies of reality overcoming can be compared to studies designated as ‘problem
solving approach’ (Cox, 1996; Dale & Robertson, 2012). Problem-solving theories are oriented towards
maintaining the status quo; they are ahistorical and aim to make the institutions a little better through small
changes within the boundaries and parameters of the problems. Cox (1996) considers the critical theory
opposed to the problem-solving approach. Dale & Robertson (2012) indicates the existence of three analytical
models, with increasing levels of abstraction, namely: problem solving, critical perspective and explanatory
perspective. This last perspective of analysis is based on the principles of critical realism.

15 Meta-research in education policy can also be classified as description, analysis and understanding. The
meta-research that reaches the level of understanding could bring important contributions to the
advancement of research in education policy, especially concerning theoretical and epistemological issues and
theorizing strategies that can be identified in the research of this field.



Research on the field of education policy 11

References

Ball, S. J. (2011). Sociologia das politicas educacionais e pesquisa ctitico-social: uma revisio pessoal
das politicas educacionais e da pesquisa em politica educacional. In S. J. Ball, & J. Mainardes,
Politicas eduncacionais: questoes e debates (pp. 21-53). Sao Paulo: Cortez.

Ball, S. J., Maguire, M., & Braun, A. (2012). How schools do policy: Policy enactments in secondary schools.
London: Routledge.

Blumer, H. (1954). What is wrong with social theory? American Sociological Review, 19(1), 3-10.
http://dx.doi.org/10.2307 /2088165

Bourdieu, P. (2003). Questies de sociologia. 1isboa: Fim de Século.

Bourdieu, P. (2004). Os usos sociais da ciéncia: por uma sociologia clinica do campo cientifico. Sio Paulo:
Editora Unesp.

Bourdieu, P. (2011). Homo academicus. Florian6polis: Ed. da UFSC.

Bourdieu, P., Chamboredon, J. C., & Passeron, J. C. (2007). Oficio de socidlogo: Metodologia da pesquisa na
sociologia. Petropolis: Vozes.

Brandao, Z. (2002). A teoria como hipétese. In Z. Brandao, Pesguisa em educagao: conversas com pis-
graduandos (pp. 61-72). Sao Paulo: Loyola.

Brunner, J. J., & Sunkel, G. (1993). Conocimiento, sociedad y politica. FLLACSO: Santiago de Chile.

Cox, R. W. (1996). Approaches to world order. Cambridge: University Press.
http://dx.doi.org/10.1017/CBO9780511607905

Cunha, L. A. (1975). Edncagao e desenvolvimento social no Brasil. Rio de Janeiro: Livraria Francisco Alves
Editora S.A.

Dale, R. (2004). Globaliza¢ao e educa¢ao: Demonstrando a existéncia de uma “Cultura Educacional
Mundial Comum” ou localizando uma “Agenda Globalmente Estruturada para a
Educacao”? Educagio & Sociedade, 25(87), 423-460. http://dx.doi.org/10.1590/S0101-
73302004000200007

Dale, R. (2007). Los efectos de la globalizacion en la politica nacional. Un analisis de los
mecanismos. In X. Bonal, A. T. Catellani, & A. Verger (Eds). Globalizacion y Educacion: textos
Sfundamentales (pp.87-114). Buenos Aires: Mifio y Davila.

Dale, R. (2010). A Sociologia da Educacao e o Estado ap6s a globalizacao. Educagao & Sociedade, 31
(113), 1099-1120. http://dx.doi.org/10.1590/S0101-73302010000400003

Dale, R. (2012). Entrevista tealizada em 10/12/2012 - Universidade Estadual de Ponta Grosa,
Parana, Brasil.

Dale, R., & Robertson, S. (2012). Toward a critical grammar of education policy movements. In G.
Steiner-Khamsi, & F. Waldow, World Yearbook of Education 2012: Policy borrowing and
lending. London & New York: Routledge.

Glaser, B. G., & Strauss, A. L. (1967). The discovery of grounded theory: strategies for qualitative research. New
York: Aldine Publishing.

Lingard, B. (2014). Politics, policies and pedagogies in education: The selected works of Bob Lingard.
Abingdon: Routledge.

Mainardes, J. (2015a). Entrevista com o Professor Stephen J. Ball. O/bares, 3(2), 161-171.

Mainardes, J. (2015b). Reflexiones sobre el objeto de estudio de la politica educativa. In C. Tello
(Comp.), Los objetos de estiidio em politica educativa. Hacia una caracterizacion del campo tedrico (pp. 25
—42). Buenos Aires: Autores de Argentina. Retrieved from
http://www.relepe.org/images/libros/Tello%20L.0s%200bjetos%20de%20estudio%20de%
2012%020pol%C3%ADtica%20%20educativa.pdf



http://dx.doi.org/10.2307/2088165
http://dx.doi.org/10.1017/CBO9780511607905
http://dx.doi.org/10.1590/S0101-73302004000200007
http://dx.doi.org/10.1590/S0101-73302004000200007
http://dx.doi.org/10.1590/S0101-73302010000400003
http://www.relepe.org/images/libros/Tello%20Los%20objetos%20de%20estudio%20de%20la%20pol%C3%ADtica%20%20educativa.pdf
http://www.relepe.org/images/libros/Tello%20Los%20objetos%20de%20estudio%20de%20la%20pol%C3%ADtica%20%20educativa.pdf

Education Policy Analysis Archives 1Vol. 24 No. 75 12

Mainardes, J., & Alferes, M. A. (2014). Sociologia das politicas educacionais: Contribui¢des de Roger
Dale. Atos de Pesquisa em Educacao, 9(2), 392 — 416. http://dx.doi.org/10.7867 /1809-
0354.2014v9n2p392-416

O'Donnell, G. (1982). E/ estado burocratico autoritario. Buenos Aires: Editorial de Belgrano.

Rawolle, S., & Lingard, B. (2013). Bourdien and educational research: Thinking tools, relational thinking,
beyond epistemological innocence. Disponivel em:
https://www.researchgate.net/publication/235969132 Bourdieu and Educational Researc
h Thinking tools relational thinking bevond epistemological innocence Acesso em: 12
out. 2015.

Rizvi, F. & Lingard, B. (2010). Globalizing education policy. Abingdon, Oxon: Routledge.

Santos, B. S. (2004). Interview with Boaventura de Sousa Santos. Globalisation, Societies and Education,
2 (2), 147-169. http://dx.doi.org/10.1080/14767720410001733629

Sayer, A. (1984). Method in Social Science: A realist approach. London: Hutchinson Publishing Group.
http://dx.doi.org/10.4324 /9780203310762

Schwandt, T. A. (2015). The Sage Dictionary of qualitative inquiry (4" ed.). London: Sage.

Stremel, S. (2016). A constituigio do campo académico da politica educacional no Brasil. Tese (Doutorado em
Educacao), Universidade Estadual de Ponta Grossa.

Susen, S. (2011). Epistemological tensions in Bourdieus’s conception of social science. Theory of
Science, 33(1), 43 — 82.

Tello, C. (2012). Las epistemologias de la politica educativa: Vigilancia y posicionamiento
epistemoldgico del investigador en politica educativa. Praxis Educativa, 7(1), 53-68.
http://dx.doi.org/10.5212/PraxEduc.v.7i1.0003

Tello, C. (2013). La produccién de conocimiento en politica educativa. Entre los nuevos modos de
produccion de conocimiento y el EEPE. Revista Didlogo Educacional, 13(39), 749-770.
http://dx.doi.org/10.7213/dialogo.educ.10212

Tello, C. (Comp.). (2015). Los objetos de estiidio em politica edncativa. Hacia una caracterizacion del campo
tedrico. Buenos Aires: Autores de Argentina. Disponivel em: www.relepe.org. Acesso em:
03/04/2016.

Tello, C., & Mainardes, J. (2015). Revisitando o enfoque das epistemologias da politica educacional.
Prixis Educativa, 10(1), 153-178. http://dx.doi.org/10.5212/PraxEduc.v.10i1.0007

Thiry-Cherques, H. R. (2000). Pierre Bourdieu: A teoria na pratica. Revista de Administracio Priblica,
40(1), 27-53. http://dx.doi.org/10.1590/50034-76122006000100003

Wacquant. L. J. D. (1989). Towards a reflexive sociology: A workshop with Pierre Bourdieu.
Sociological Theory, 7(1), 26-63. http://dx.doi.org/10.2307/202061

Wacquant, L. (2007). Pierre Bourdieu. In R. Stones (Ed.). Key sociological thinkers (pp. 261-277).
London: Macmillan.



http://dx.doi.org/10.7867/1809-0354.2014v9n2p392-416
http://dx.doi.org/10.7867/1809-0354.2014v9n2p392-416
https://www.researchgate.net/publication/235969132_Bourdieu_and_Educational_Research_Thinking_tools_relational_thinking_beyond_epistemological_innocence
https://www.researchgate.net/publication/235969132_Bourdieu_and_Educational_Research_Thinking_tools_relational_thinking_beyond_epistemological_innocence
http://dx.doi.org/10.1080/14767720410001733629
http://dx.doi.org/10.4324/9780203310762
http://dx.doi.org/10.5212/PraxEduc.v.7i1.0003
http://dx.doi.org/10.7213/dialogo.educ.10212
http://www.relepe.org/
http://dx.doi.org/10.1590/S0034-76122006000100003
http://dx.doi.org/10.2307/202061

Research on the field of education policy 13

About the Authors

Jefferson Mainardes

State University of Ponta Grossa (Brazil)

jefferson.m@uol.com.br

PhD in Education by the UCL/Institute of Education (2004). He is a Professor at the State
University of Ponta Grossa (Brazil) and Honorary Senior Research Associate of UCL/Institute of
Education (London). Scholarship of Research Productivity - CNPq. He is co-director of Red de
Estudios Tedricos y Epistemoldgicos en Politica Edncativa - ReLLePe and editor of the journal Prixis Educativa
(UEPG) and Portuguese language editor of the journal Estudios Tedricos y Epistemoligicos de Politica
Educativa.

César Tello

National University of Tres de Febrero (Argentina)

ctello@untref.edu.ar

PhD in Education Sciences (National University of La Plata - Argentina). He is a Professor of the
National University of Tres de Febrero, La Plata and San Martin. Director of Red de Estudios Tedricos y
Epistemoldgicos en Politica Educativa — Rel.ePe and editor of the journal Estudios Tedricos y Epistemoligicos
de Politica Educativa.

education policy analysis archives
Volume 24 Number 75 July 18", 2016 ISSN 1068-2341

Readers are free to copy, display, and distribute this article, as long as the work is
attributed to the author(s) and Education Policy Analysis Archives, it is distributed for non-
commercial purposes only, and no alteration or transformation is made in the work. More
details of this Creative Commons license are available at
http://creativecommons.org/licenses/by-nc-sa/3.0/. All other uses must be approved by the
author(s) or EPAA. EPAA is published by the Mary Lou Fulton Institute and Graduate School
of Education at Arizona State University Articles are indexed in CIRC (Clasificacion Integrada de
Revistas Cientificas, Spain), DIALNET (Spain), Directory of Open Access Journals, EBSCO
Education Research Complete, ERIC, Education Full Text (H.W. Wilson), QUALIS A2 (Brazil),
SCImago Journal Rank; SCOPUS, SOCOLAR (China).

Please send errata notes to Audrev.beardsley@asu.edu

Join EPAA’s Facebook community at https://www.facebook.com/EPAAAAPE and Twitter
feed @epaa_aape.



mailto:jefferson.m@uol.com.br
mailto:ctello@untref.edu.ar
http://www.doaj.org/
mailto:Audrey.beardsley@asu.edu
https://www.facebook.com/EPAAAAPE

Education Policy Analysis Archives 1Vol. 24 No. 75 14

education policy analysis archives
editorial board
Lead Editor: Audrey Amrein-Beardsley (Arizona State University)

Executive Editor: Gustavo E. Fischman (Arizona State University)
Associate Editors: Sherman Dorn, David R. Garcia, Eugene Judson, Jeanne M. Powers (Arizona State University)

Cristina Alfaro San Diego State Ronald Glass University of R. Anthony Rolle University of

University California, Santa Cruz Houston

Gary Anderson New York Jacob P. K. Gross University of A. G. Rud Washington State

University Louisville University

Michael W. Apple University of Eric M. Haas WestEd Patricia Sanchez University of

Wisconsin, Madison University of Texas, San Antonio

Jeff Bale OISE, University of Julian Vasquez Heilig California Janelle Scott University of

Toronto, Canada State University, Sacramento California, Berkeley

Aaron Bevanot SUNY Albany Kimberly Kappler Hewitt University ~ Jack Schneider College of the Holy
of North Carolina Greensboro Cross

David C. Berliner Arizona Aimee Howley Ohio University Noah Sobe Loyola University

State University

Henry Braun Boston College Steve Klees University of Matyland Nelly P. Stromquist University of

Maryland

Casey Cobb University of Jaekyung Lee Benjamin Superfine University of

Connecticut SUNY Buffalo Illinois, Chicago

Arnold Danzig San Jose State Jessica Nina Lester Maria Teresa Tatto

University Indiana University Michigan State University

Linda Darling-Hammond Amanda E. Lewis University of Adai Tefera Virginia

Stanford University Illinois, Chicago Commonwealth University

Elizabeth H. DeBray University of Chad R. Lochmiller Indiana Tina Trujillo University of

Georgia University California, Berkeley

Chad d'Entremont Rennie Center  Chrtistopher Lubienski University Federico R. Waitoller University of

for Education Research & Policy of Illinois, Urbana-Champaign Illinois, Chicago

John Diamond University of Sarah Lubienski University of Larisa Warhol

Wisconsin, Madison Illinois, Urbana-Champaign University of Connecticut

Matthew Di Carlo Albert Shanker ~ William J. Mathis University of John Weathers University of

Institute Colorado, Boulder Colorado, Colorado Springs

Michael J. Dumas University of Michele S. Moses University of Kevin Welner University of

California, Berkeley Colorado, Boulder Colorado, Boulder

Kathy Escamilla University of Julianne Moss Deakin Terrence G. Wiley Center

Colorado, Boulder University, Australia for Applied Linguistics

Melissa Lynn Freeman Adams Sharon Nichols University of Texas, John Willinsky

State College San Antonio Stanford University

Rachael Gabriel Eric Parsons University of Jennifer R. Wolgemuth University of

University of Connecticut Missouri-Columbia South Florida

Amy Garrett Dikkers University Susan L. Robertson Bristol Kyo Yamashiro Claremont Graduate

of North Carolina, Wilmington University, UK University

Gene V Glass Arizona Gloria M. Rodriguez

State University University of California, Davis



Research on the field of education policy 15

archivos analiticos de politicas educativas

consejo editorial

Editor Ejecutivo: Gustavo E. Fischman (Atizona State University)
Editores Asociados: Armando Alcantara Santuario (Universidad Nacional Auténoma de México), Jason Beech,
(Universidad de San Andrés), Ezequiel Gomez Caride (Universidad de San Andres/ Pontificia Universidad Catdlica
Argentina), Antonio Luzon, Universidad de Granada

Miguel Angel Arias Ortega
Universidad Auténoma de la Ciudad
de México

Xavier Bonal Sarro Universidad
Auténoma de Barcelona, Espafa

Antonio Bolivar Boitia Universidad
de Granada, Espafia

José Joaquin Brunner Universidad
Diego Portales, Chile

Damian Canales Sanchez Instituto
Nacional para la Evaluacién de la
Educacion, México

Gabriela de la Cruz Flores
Universidad Nacional Auténoma de
México

Marco Antonio Delgado Fuentes
Universidad Iberoamericana, México

Inés Dussel, DIE-CINVESTAV,
México

Pedro Flores Crespo Universidad
Iberoamericana, México

Ana Maria Garcia de Fanelli
Centro de Estudios de Estado y
Sociedad (CEDES) CONICET
Argentina

Juan Carlos Gonzalez Faraco
Universidad de Huelva, Espafia

Maria Clemente Linuesa
Universidad de Salamanca, Espafa

Maria Guadalupe Olivier Tellez,
Universidad Pedagégica Nacional,
México

Miguel Pereyra Universidad de
Granada, Espafia

Monica Pini Universidad Nacional
de San Martin, Argentina

José Luis Ramirez Romero
Universidad Auténoma de Sonora,
México

José Ignacio Rivas Flores
Universidad de Malaga, Espafia

Paula Razquin Universidad de San
Andrés, Argentina

Miriam Rodriguez Vargas
Universidad Auténoma de
Tamaulipas, México

Omar Orlando Pulido Chaves
Instituto para la Investigacion
Educativa y el Desarrollo Pedagdgico
(IDEP)

Mario Rueda Beltran Instituto de
Investigaciones sobre la
Universidad y la Educacién,

UNAM, México

Jurjo Torres Santomé,
Universidad de la Corufia, Espafia

Yengny Marisol Silva Laya
Universidad Iberoamericana,
México

Juan Carlos Tedesco Universidad
Nacional de San Martin, Argentina

Ernesto Trevifio Ronzén
Universidad Veracruzana, México

Ernesto Trevifio Villarreal
Universidad Diego Portales
Santiago, Chile

Antoni Verger Planells
Universidad Auténoma de
Barcelona, Espafia

Catalina Wainerman Universidad
de San Andrés, Argentina

Juan Carlos Yafiez Velazco
Universidad de Colima, México


javascript:openRTWindow('http://epaa.asu.edu/ojs/about/editorialTeamBio/820')
javascript:openRTWindow('http://epaa.asu.edu/ojs/about/editorialTeamBio/4276')
javascript:openRTWindow('http://epaa.asu.edu/ojs/about/editorialTeamBio/825')
javascript:openRTWindow('http://epaa.asu.edu/ojs/about/editorialTeamBio/1609')
javascript:openRTWindow('http://epaa.asu.edu/ojs/about/editorialTeamBio/823')
javascript:openRTWindow('http://epaa.asu.edu/ojs/about/editorialTeamBio/797')
javascript:openRTWindow('http://epaa.asu.edu/ojs/about/editorialTeamBio/555')
javascript:openRTWindow('http://epaa.asu.edu/ojs/about/editorialTeamBio/798')
javascript:openRTWindow('http://epaa.asu.edu/ojs/about/editorialTeamBio/814')
javascript:openRTWindow('http://epaa.asu.edu/ojs/about/editorialTeamBio/1617')
javascript:openRTWindow('http://epaa.asu.edu/ojs/about/editorialTeamBio/2703')
javascript:openRTWindow('http://epaa.asu.edu/ojs/about/editorialTeamBio/801')
javascript:openRTWindow('http://epaa.asu.edu/ojs/about/editorialTeamBio/826')
javascript:openRTWindow('http://epaa.asu.edu/ojs/about/editorialTeamBio/802')
javascript:openRTWindow('http://epaa.asu.edu/ojs/about/editorialTeamBio/816')
javascript:openRTWindow('http://epaa.asu.edu/ojs/about/editorialTeamBio/3264')
javascript:openRTWindow('http://epaa.asu.edu/ojs/about/editorialTeamBio/804')
javascript:openRTWindow('http://epaa.asu.edu/ojs/about/editorialTeamBio/819')
javascript:openRTWindow('http://epaa.asu.edu/ojs/about/editorialTeamBio/1741')

Education Policy Analysis Archives 1Vol. 24 No. 75

arquivos analiticos de politicas educativas

conselho editorial

16

Editor Executivo: Gustavo E. Fischman (Arizona State University)
Editoras Associadas: Geovana Mendonga Lunardi Mendes (Universidade do Estado de Santa Catarina),
Marcia Pletsch, Sandra Regina Sales (Universidade Federal Rural do Rio de Janeiro)

Almerindo Afonso
Universidade do Minho
Portugal

Rosanna Maria Barros Sa
Universidade do Algarve
Portugal

Maria Helena Bonilla
Universidade Federal da Bahia
Brasil

Rosa Maria Bueno Fischer
Universidade Federal do Rio Grande
do Sul, Brasil

Alice Casimiro Lopes
Universidade do Estado do Rio de
Janeiro, Brasil

Suzana Feldens Schwertner
Centro Universitario Univates
Brasil

Flavia Miller Naethe Motta
Universidade Federal Rural do Rio de
Janeiro, Brasil

Alexandre Fernandez Vaz
Universidade Federal de Santa
Catarina, Brasil

Regina Célia Linhares Hostins
Universidade do Vale do Itajai,
Brasil

Alfredo Macedo Gomes
Universidade Federal de Pernambuco
Brasil

Jefferson Mainardes
Universidade Estadual de Ponta
Grossa, Brasil

Jader Janer Moreira Lopes
Universidade Federal Fluminense e
Universidade Federal de Juiz de Fora,
Brasil

Debora Nunes

Universidade Federal do Rio Grande
do Norte, Brasil

Alda Junqueira Marin
Pontificia Universidade Catdlica de

Sao Paulo, Brasil

Dalila Andrade Oliveira
Universidade Federal de Minas
Gerais, Brasil

José Augusto Pacheco
Universidade do Minho, Portugal

Jane Paiva
Universidade do Estado do Rio de
Janeiro, Brasil

Paulo Alberto Santos Vieira
Universidade do Estado de Mato
Grosso, Brasil

Fabiany de Cassia Tavares Silva
Universidade Federal do Mato
Grosso do Sul, Brasil

Anténio Teodoro
Universidade Lusofona

Portugal

Lilian do Valle
Universidade do Estado do Rio de

Janeiro, Brasil

Alfredo Veiga-Neto
Universidade Federal do Rio
Grande do Sul, Brasil



