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Abstract: Located in one of the most diverse cities in the world, the Toronto District School Board 
(TDSB) offers several programs catering to a variety of student interests. Specialty Arts Programs 
(SAPs) have gained particular attention in part because of their reputation as excellent schools 
providing a unique opportunity for training in the arts. However, recently such programs have also 
raised concerns about who can access and who ultimately benefits from specialized programming in 
the arts. While the TDSB is committed to equal access for all families, the student populations at 
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these programs do not mirror the broader school population, serving mostly affluent families and 
students with access to high levels of social and cultural capital. Employing data from the TDSB’s 
Parent and Student Census and the School Information Systems, the article first demonstrates the 
demographic homogeneity of specialized arts programs and then examines whether this 
homogeneity is a particular outcome of specialized arts programs or a manifestation of a de facto 
streaming mechanism that begins earlier in the schooling process. To do this, the authors explore 
the relationship between feeder schools and programs that guide students towards SAPs. Results 
demonstrate that the bulk of SAP students are drawn from a select few elementary schools across 
the board. Largely, the demographics of elementary feeder schools reflect similar characteristics of 
the SAP population and this relationship is amplified as the number of students drawn from feeder 
schools increases. In addition, students in SAPs experience a high level of belonging in school as 
compared to students across the system. While this outcome is often attributed to the immersion in 
arts-based curriculum, the authors query how the role of creating homogenous spaces through 
selective programming contributes to students’ experience of belonging while at the same time 
reproducing structural inequality. 
Keywords: arts education; school choice; structural inequality; Toronto District School Board; 
belonging 
 
“Opciones” de mercado o caminos estructurados? Cómo la educación especializada en 
las artes contribuye a la reproducción de la desigualdad 
Resumen: Ubicada en una de las ciudades más diversas del mundo, la Junta Escolar del Distracto 
de Toronto (JEDT) ofrece una variedad de programas para servir los diferentes intereses de sus 
estudiantes. Los Programas Especializados en las Artes (PEA) han ganado popularidad en parte por 
su reputación como excelentes escuelas que proveen oportunidades únicas para el entrenamiento de 
estudiantes en las artes. Aun así, recientemente han surgido críticas sobre cuales estudiantes logran 
acceso a estos programas y se benefician de la especialización y recursos que brindan. Aunque la 
JEDT está comprometida a ofrecer igual acceso a todas las familias, los estudiantes en estos 
programas no representan la diversidad de la población escolar amplia, y sirven mayormente a 
estudiantes de familias pudientes con acceso a altos niveles de capital social y cultural.  Utilizando 
datos del Censo de Padres y Estudiantes y del Sistema de Información Escolar de la JEDT, este 
artículo primero demuestra la homogeneidad demográfica de los programas especializados en las 
artes y examina si esta homogeneidad es un resultado específico de estos programas o una 
manifestación de un proceso de segregación que comienza en etapas del proceso escolar anteriores. 
Para esto, los autores analizan la relación entre las escuelas que alimentan y dirigen estudiantes hacia 
los programas especializados en las artes. Los resultados demuestran que la mayoría de los 
estudiantes en los PEA vienen de un número limitado de escuelas elementales. En su mayoría, estas 
escuelas tienen poblaciones de estudiantes con características similares a los PEA, y esta similitud se 
aumenta a medida que el número de estudiantes procedentes de cada escuela aumenta también. 
Adicionalmente, los estudiantes en los PEA indican un mayor sentido de pertenencia en sus 
escuelas, comparado con los estudiantes en otras escuelas atreves del distrito. Aunque este sentido 
de pertenencia es atribuido al impacto del currículo en las artes, los autores cuestionan el como la 
homogeneidad de la población en estos programas selectivos contribuye al sentido de pertenencia y 
a la misma vez a la reproducción de la desigualdad estructural.   
Palabras-clave: educación en las artes; opciones escolares; desigualdad estructural; Junta del 
Distrito Escolar; Toronto; sentido de pertenencia 
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“Opções” de mercado ou caminhos estruturados? Como educação especializada nas artes 
contribui para a reprodução da desigualdade 
Resumo: Localizado em uma das cidades mais diversificadas do mundo, o Conselho de  
Districto Escola de Toronto (JEDT)  oferece uma variedade de programas para atender os 
diferentes interesses dos seus alunos. Programas especializados nas Artes (PEA) ganharam 
popularidade em parte por causa de sua reputação como excelentes escolas que oferecem 
oportunidades únicas para a formação de estudantes nas artes. Mesmo assim, eles surgiram 
recentemente comentários que os estudantes ganham acesso a esses programas e beneficiar da 
experiência e os recursos que eles fornecem. Embora JEDT está empenhada em proporcionar 
igualdade de acesso a todas as famílias, os estudantes nestes programas não representam a 
grande diversidade da população escolar, e servem principalmente estudantes de famílias 
abastadas com acesso a altos níveis de capital social e cultural. Usando Pais e Alunos de dados 
do Censo e do Sistema de Informações sobre escolas JEDT, este artigo demonstra primeiro a 
homogeneidade demográfica dos programas de artes especializados e examina se essa 
homogeneidade é um resultado específico destes programas ou uma manifestação de um 
processo segregação que começa na escola etapas anteriores do processo. Para isso, os autores 
analisam a relação entre as escolas que se alimentam e estudantes diretos em direção 
especializadas em programas de artes. Os resultados mostram que a maioria dos estudantes na 
PEA vêm de um número limitado de escolas de ensino fundamental. Principalmente, essas 
escolas têm populações de alunos com características semelhantes PEA, e essa semelhança é 
maior que o número de alunos de cada escola também aumenta. Além disso, os alunos da PEA 
indicar um maior sentido de pertença nas suas escolas em comparação com estudantes de outras 
escolas do distrito de ousar. Embora este sentido de pertença é atribuído ao impacto do 
currículo nas artes, como autores questionar a homogeneidade da população nestes programas 
selectiva contribui para a sensação de pertença e ao mesmo tempo a reprodução da desigualdade 
estrutural. 
Palavras-chave: educação artística; a escolha da escola; desigualdade estrutural; Conselho de 
Districto Escola; Toronto; sentido de pertença  
 

Market “Choices” or Structured Pathways? How Specialized Arts 
Education Contributes to the Reproduction of Inequality 

 
Schools play a significant role in sorting students into particular career trajectories 

and shaping individual futures. This sorting typically reproduces structural inequalities, 
ensuring that students who already benefit from social advantages secure their future 
positioning within social hierarchies (Bourdieu & Passeron, 1990; Bowles & Gintis, 1978;  
Giroux, 1983). The practice of ability “tracking” or “streaming,” for example, is one of the 
mechanisms through which such reproduction most typically occurs; scholars have long 
established that social class and race/ethnicity are closely linked to placement in 
differentiated academic tracks leading to disparate academic and career outcomes. 
Furthermore, the stark inequalities in opportunities and resources, as well as the 
differences in curriculum and pedagogy that characterize each stream ultimately lead to 
different outcomes. In turn, such outcomes reproduce social hierarchies and have long-
term unequal consequences for students from varying economic, social, and cultural 
groups, securing structural inequalities (Anyon, 1979; Oakes, 1985, 1990). 
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In Ontario, Canada, while streaming has been the subject of much critique (Clandfield et al., 

2014; Curtis & Livingstone, 1992; Deosaran & Wright, 1976),1 there is extensive debate over 
whether and how schools should support students who are perceived as having differing abilities, 
individual interests, and idiosyncrasies. As well, the very ways in which such distinctions are 
recognized and become significant have been subject to debate (Reid & Knight, 2006). Most 
educators agree, at least in general terms, that students should not receive unequal treatment on the 
basis of how they are classified through social categories of class, race, gender, ability, sexuality, and 
other markers of difference. At the same time, there is also widespread support for the idea that 
students should be able to pursue their interests and vocational inclinations and that culturally 
relevant or responsive strategies are necessary for effectively engaging students from different 
cultural backgrounds. Indeed, most educators believe that schools should provide differentiated 
programming as well as curriculum and instruction in response to the kaleidoscope of students’ 
abilities, academic aptitudes, as well as their cultural dispositions and identified proclivities and 
orientations. And yet, there is also widespread debate among educators about how best to respond 
to such differences and ensure equitable access to opportunities (see Viteritti, 2012). 

Over the last four decades, neoliberal free-market individualism has offered an ideological 
solution to this quandary, framing both students and parents as individual consumers in an 
educational marketplace in which they are free to “choose” from a plethora of options (i.e. 
educational products) based on their particular interests and aptitudes. From such a worldview, 
inequalities in educational attainment are not the result of structural inequalities, as suggested earlier, 
but the direct outcome of individual choices and abilities. Some education scholars have argued that 
such a view largely obscures the many ways in which the system of schooling continues to reproduce 
social inequalities through more hidden but equally pervasive mechanisms (Ball, Bowe, & Gewirtz, 
1996; Van Zanten, 2005). Still, many other educators support the basic principle that providing a 
wide variety of differentiated opportunities for students to choose from is the most effective way to 
address inequality (Viteritti, 2012).  

In this article, we attempt to shed light into this debate by examining the pathways that lead 
certain kinds of students to “choose” particular kinds of opportunities. Specifically, we use the case 
of specialized arts high schools in the Toronto District School Board (TDSB) to show that such 
“choices” produce homogenous school environments that contribute to the reproduction of 
structural inequality. The demographics of specialized arts high schools suggest that a very narrow 
subset of the student population – a subset that typically benefits from many forms of privilege – is 
actually able to access such programs. We argue that such choice schemes are not simply an 
opportunity for individuals to pursue their idiosyncratic interests and/or talents, but are also a key 
mechanism through which structural inequalities are reproduced. To demonstrate this, we first use 
data to show that, despite being described as “diverse,” specialized arts high schools are 
characterized by the kind of demographic homogeneity that makes structural inequality evident. 
Second, we show that this homogeneity is not simply a characteristic of specialized arts high schools 
(perhaps the outcome of individual choices). Rather, we demonstrate that this homogeneity is in fact 
pervasive to the schooling pathways through which students arrive at such schools and that it is 
further reinforced through the very choice of attending a specialty arts program. We will contend 
that this pattern bolsters the argument that choice (in this case, choosing an arts education) 
exacerbates structural inequality.  

                                                 
1Since our research is based in Canada, in this article we use the term streaming, which is more common in 
Canadian schools and education scholarship than the term tracking, which is more common in the US. The 
two terms are interchangeable.  
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While the argument about the relationship between “choice” and structural inequality is not 
entirely new, we extend our analysis of the demographic data to discuss the ways in which discourses 
of the arts are implicated in the production of inequality and the enforcement of neoliberal market 
logics. As an alternative to academic streaming, specialized arts programs are typically premised on 
the idea that any student with artistic talents or abilities, regardless of social or cultural background, 
should be able to pursue training in the arts (e.g. Gore, 2007). Some educators have argued that 
specialized arts programs support the needs of such students with qualitatively different approaches 
to teaching and learning (e.g. Davis, 2005). By contrast, we build on our prior research through the 
Urban Arts High Schools (UAHS) project to argue that the kind of homogeneity that characterizes 
specialized arts education, as well as the schooling pathways that lead to them, is evidence of 
persistent structural inequality, rather than the outcome of individual talents and interests in the arts 
(Gaztambide-Fernández, Saifer, & Desai, 2013; Gaztambide-Fernández, VanderDussen, & Cairns, 
2014; Saifer & Gaztambide-Fernández, 2017). We suggest that ideas about the pedagogical value of 
the arts and the needs of young artists reflect the neoliberal commodification of creativity and 
ultimately occlude the pervasiveness of racism and structural inequality.  

The Toronto District School Board and Specialized Arts Education 

The Toronto District School Board is the largest public school board in Canada and one of 
the largest in North America (TDSB, 2015). It has a regular day student population of approximately 
a quarter of a million students and a continuing education population of an additional 160,000 
students (TDSB, 2015). In addition to being one of the largest, the TDSB is also one of the most 
diverse school boards in North America. In 2011-12, 29% of the student population self-identified 
as White, 24% as South Asian, 15% as East Asian, 12% as Black, and 20% identified with some 
other racial and/or ethnic identifier (e.g., Latin American, Mixed, Southeast Asian, Aboriginal, etc.) 
(Yau, Rosolen, & Archer, 2013). In addition, 44% of students spoke only English and 27% of all 
students were born outside of Canada (Yau, Rosolen, & Archer, 2013). The TDSB collects extensive 
demographic and experiential data through its Student and Parent Census. Collected data is then 
merged with program data, which enables analyses of demographic trends across program 
participation. Analyses of this broad and sophisticated database has led to the observation by several 
researchers that new, complex, and more diffused structural mechanisms exist within school systems 
that are ultimately responsible for organizing students and (unequally) distributing academic 
advantages (Parekh & Gaztambide-Fernández, 2017; Smaller, 2014).   

Catering to diverse student interests and needs, the TDSB offers many specialty programs, 
including: French Immersion, the International Baccalaureate program, Advanced Placement 
opportunities, Gifted and Special Education programming, Elite Athletics program, Ontario Youth 
Apprenticeship, and Specialist High Skills Major programs. Often described as programs of choice, 
specialty programs often mirror the ways in which streaming produces demographic segregation 
(Sinay, 2010). Over the past few years, a number of studies employing TDSB data have identified 
stratified access to programming offered throughout the board (Parekh, 2014; Robson, Anisef, 
Brown, & Parekh, 2014). Concerns around the disproportionate representation of particular ethno-
racial, class, and (dis)ability groupings across programs have re-ignited discussions on streaming and 
the role specialized programs play in re-segregating students into socially constructed categories. In 
this paper, we contribute to these discussions by looking closely at specialized arts programs. We use 
demographic data to show that rather than enhancing equal access, these choice programs 
contribute to structural inequality.   
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Specialized Arts Programs in the TDSB 

Specialized arts programs have existed in the TDSB since the 1950s, specifically within the 
context of vocational schools that sought to prepare students for careers in design, illustration, and 
other visual crafts. Since the early 1980s, more programs have been established across the region to 
provide pre-professional training in the arts, including music, drama, dance, and visual arts, and later 
extending to musical theater and film (Graham, 1983). Currently, there are four such programs 
available across the board, two that are housed within larger, comprehensive high schools (within-
school programs) and two that form their own stand-alone high schools (whole-school programs). 
In addition to pre-professional arts training, students in specialized arts programs are also taught the 
regular Ontario curriculum and are entitled to receive the same accommodations, supports, and 
services as other students across the TDSB.  

Specialized arts programs in Toronto (and in Canada more generally) share many of the 
characteristics of arts “magnet schools” and other such programs in the United States (Goldring & 
Smrekar, 2000; Gore, 2007; Metz, 2003; Wilson, 2001). They typically serve district-wide (and 
sometimes beyond-district) populations, have varying degrees of autonomy, and usually involve 
some kind of selection process through which students interested in pre-professional training in the 
arts are selected using various criteria revolving around notions of artistic “talent.” Like many such 
programs in the US, specialized arts programs have gained recognition across the TDSB and are 
considered among the better schooling options for high school students. They are known across the 
district for providing students with rigorous academic courses along with opportunities for 
“talented” students to pursue their interests in the various visual and performing arts. All four 
programs in the TDSB have a selective admissions process involving applications, written 
statements, and letters of recommendation, with three requiring some sort of live audition and one 
requiring an extended essay in lieu of an audition. Indeed, for students, parents, and teachers, being 
admitted into a specialized arts program is considered a significant accomplishment (Gaztambide-
Fernández, 2010).  

Given the selective admissions process, perhaps it is not surprising that – as we detail below 
– specialized arts programs end up having such a homogeneous student population when compared 
to the rest of the TDSB student population. Paradoxically those who advocate for such schools, as 
well as the teachers, parents, and (not quite as often) the students, describe the schools as “diverse” 
and as providing opportunities for everyone, regardless of social class or cultural background, to 
pursue careers in the arts. Indeed, in our research through the UAHS project, teachers and students 
in Toronto schools often described the students as coming “from everywhere” (see Gaztambide-
Fernández, 2010).  

When presented with this paradox, school constituents mobilize discourses of “talent” as a 
way to justify exclusion and unequal access (Gaztambide-Fernández, Saifer, & Desai, 2013). This 
move reveals the double gesture in how discourses of “the arts” are mobilized, on the one hand, to 
promote equal opportunity for all, while on the other, to limit opportunity for most (Caillier, 2006; 
Gaztambide-Fernández, Nicholls, & Arráiz Matute, 2016; Krahe & Acuff, 2013). To be fair, it is not 
difficult to argue that admissions processes have an exclusionary effect that, almost by definition, 
yields homogenous student populations (see Stevens, 2009; Warikoo, 2016). More complicated, but 
likely much more revealing, is to examine whether such exclusions are simply the result of unequal 
access to prior artistic training and exposure, or whether there are more hidden forms of inequality 
that ensure unequal access to programs. To contextualize this question, we turn to an analysis of the 
demographic data to show, first, who are the students that attend specialized arts schools and, 
second, from where these students come.    
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Market “Choices” or Structured Pathways? 

In this section we examine whether it is true that students who attend specialized arts 
programs in the TDSB “come from everywhere,” as they are often described by the participants in 
the UAHS project (Gaztambide-Fernández, 2010). We query whether such programs serve the 
needs of students interested in the arts from across the system and whether it is their unique interest 
that leads them to “choose” such specialized programs. If we assume that interest and talent in the 
arts is not a unique characteristic of certain social groups, as advocates of specialized arts education 
suggest, then we would expect not only that such schools would indeed be diverse, but that there 
would be no particular relationship between who the students are and from where they come. Even 
if we accept that admissions processes, as an exclusionary practice, produce homogenous 
environments, we would expect the students who succeed to come from a broad spectrum of 
schools. In other words, here we ask whether students arrive into a homogenous school environment 
that is produced by selective criteria, or whether the same homogeneity is characteristic of prior 
schooling. If so, such homogeneity would suggest that the “choice” to attend a specialized arts 
program is not simply the result of individual idiosyncrasies and interests, but that it is situated 
within the context of unequal opportunities and hidden structured pathways that, much like 
streaming or tracking, lead some students, and not others, into specialized arts education.    

Data Analysis 

We draw data for this analysis from a core sample of 550 students who transitioned from 
Grade 8 at a TDSB middle school into Grade 9 at one of three specialized arts programs, or 
“SAPs,” in 2011.2 All data were drawn from the TDSB’s 2011-2012 data sets, which included the 
most recent iteration of the Student and Parent Census. As stated earlier, the census captures 
student demographics and experiences both inside and outside school. For the purposes of our 
analysis, we focus on the distribution of three variables: ethno-racial identification, income, and 
parental education. We focused on these variables as they are the most direct indicators of structural 
stratification. We employed a series of Chi-Square analyses to determine the relationships between 
variables.3 

Specialized Arts Programs, 2011-12 – Demographic Profile 

To begin, we provide a description of the demographics of students attending SAPs within 
the TDSB, beginning with income. The TDSB’s family income variable is determined by linking the 
students’ postal code to family income reported on the federal census to Statistics Canada.4 These 
numbers are then collapsed into equitable income deciles, so that each decile roughly represents a 
step in the income distribution, with 10% of the student population allocated to each step based on 
their income. As shown in Figure 1, over one-half (56.7%) of the students who entered Grade 9 in 
SAP’s in 2011 were likely to come from families representing the three highest income deciles in the 
TDSB. 

                                                 
2 Although there are four such schools, we were unable to obtain differentiating course code information 
from one of the “within-school” programs, making it impossible to identify the students enrolled in the 
specialized arts’ program at that particular school. 
3 The statistical analysis was made possible through the generous support and guidance of Dr. Robert S. 
Brown, Research Coordinator at the TDSB. 
4 While not perfect, “the use of data imputed by assuming individual information from ecological census data 
linked to postal code is a common method for estimating SES in the absence of more specific and detailed 
records” (Deonandan, Cambell, Ostbye, Tummon, & Robertson, 2000, p. 114).  
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Figure 1. Income of Grade 9 Students Attending SAPs, 2011-12 
 

With regards to ethno-racial identification, when compared to the demographic 
representation across all elementary schools,5 students entering SAPs were disproportionately White 
(see Figure 2). Of students entering Grade 9 in SAPs in 2011, 67% self-identified as White, more 
than twice the proportion of White students across all elementary students (29.3%). Aside from the 
“Mixed” category, all other ethno-racial categories were significantly underrepresented among 
students entering SAPs, with South Asian students being the most underrepresented when 
compared to the larger elementary school population.  

 

                                                 
5 There are many kinds of elementary schools in the TDSB. While many run from kindergarten to Grade 8, 
others include kindergarten to Grade 5, while others only include Grades 4-8, or simply just kindergarten.  
Elementary schools included in this analysis were all elementary schools in the TDSB that included at least 
one Grade 8 class. 
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Figure 2. Ethno-racial identity of Grade 9 Students Attending SAPs, 2011-12 
  
 In addition to being wealthier and more likely to be White, students entering SAPs were also 
much more likely to have parents who had gone to university as compared to all other elementary 
students. As shown in Figure 3, while 53.2% of students in elementary schools had parents who had 
gone to university, that proportion rose to 73.2% for students entering Grade 9 in SAPs in 2011-12. 
 

 
Figure 3. Parent Education for Students Attending SAPs, 2011-12 

 
 
What these three comparisons show is that, while SAPs may very well be considered 

“diverse” by some unstated criteria, their student population is nowhere near as diverse as the larger 
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school district population—at least not in terms of income, race, and educational attainment, 
categories that are usually associated with structural inequality. Such lack of diversity could be 
explained by the fact that students with more economic resources (which are also associated with 
different ethno-racial and educational categories) are more likely to have access to the kinds of 
training that might help them do well in an audition, for example. If this was the complete story, 
then the solution would be simple, either to change admissions practices or to provide more 
opportunities for prospective students. But what if the story is more complicated? What if the 
homogeneity that is pervasive to SAPs is not the result of the admissions process but of a more 
pervasive structured pathway? To investigate further, we turn to an examination of the schools that 
feed students to SAP’s in order to establish whether this homogeneity is the outcome of a specific 
process driven by choice, or whether it is a reflection of a larger pattern of structured inequality.  

Feeder Schools Demographic Profile 

Having established the demographic profile for SAPs across the TDSB, our next point was 
to better understand from which schools SAP students were coming (see Figure 4). Did the SAP 
population entering Grade 9 in 2011-12 represent an equitable distribution across the four quadrants 
of the TDSB, as implied in the widespread comment that students “come from everywhere,” or 
were SAP students largely being drawn from a select number of elementary schools?  

To provide some context, in 2011-12, the TDSB had 195 elementary schools that included at 
least one Grade 8 class. All 550 students entering SAPs in Grade 9 (2011) came from 112 schools, or 
57% of the total number of possible elementary schools. In other words, just over half of all 
elementary schools were represented within the SAP population. In comparison to most high 
schools, where the majority of students come from elementary schools in the local area, this might 
seem remarkable and give the impression that students do “come from everywhere.” However, 
when we look more closely at the students that enroll, we see that 315, or 57% of all students 
entering SAPs came into the program from only 18 schools, or 9% of all possible schools across the 
board. Narrowing the scope even further, 144 students or 26% of all students entering SAPs came 
into the program from five schools or 2.5% of all possible schools across the board. Figure 4 
provides a visual representation of this breakdown. While SAPs offer open auditions and 
registrations advertised throughout the TDSB, over half of their students are fed into the programs 
from under 10% of schools across the Greater Toronto Area. This pattern begins to suggest that the 
story is more complicated than simply an issue of admissions practices driven by choice.  
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Figure 4. Relationship between the proportion of SAP students and feeder schools across the TDSB, 
2011-12 
 

The fact that a limited number of feeder schools are responsible for the vast majority of the 
students entering SAPs provides a strong rejection of the notion that students in SAPs “come from 
everywhere.” Instead, it suggests that students are more likely to arrive at SAPs not only if they have 
access to the necessary arts training for success in the selection process, but also if they come from 
the “right” schools. But which schools are the “right” feeder schools? And more important in 
shaping our thinking, are there ways in which those feeder schools mirror the demographic 
characteristics of SAPs? Understanding the demographic profile of the feeder schools that send 
most students to SAPs adds a critical dimension to our analysis.  

Comparing Feeder Schools and SAP Demographics 

To begin with income, Figure 5 shows that the feeder schools that send students to SAPs 
also tend to have a greater proportion of students that are more likely to come from higher income 
families when compared to all elementary schools with Grade 8 across the TDSB. However, in 
contrast to students entering SAPs, there is a smaller proportion of students in the feeder schools 
who fall into the highest income categories, suggesting perhaps that attendance to SAPs actually 
exacerbates, rather than ameliorate, income segregation, a point to which we will return later. 
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Figure 5. Income for Students Attending SAP Feeders, 2011-12 

 
A similar pattern emerges in relationship to racial identification (see Figure 6). For instance, 

while 29% of the student population across all elementary schools self-identified as White, this was 
true for 40% of students within feeder schools and 67% of students entering SAPs for Grade 9. The 
converse was true for students who self-identified as Black, with a total representation of 11% 
across all elementary schools, 8.7% within feeder schools and 4% of students accessing SAPs in 
Grade 9.  

 

 
Figure 6. Ethno-racial Status for Students Attending SAP Feeders, 2011-12 

The same pattern is also observed with regards to parental levels of education, with slightly 
greater proportion of students in feeder schools having parents who have been to university as 
compared to the all elementary schools (see Figure 7). And similarly, students attending SAPs were 
far more likely to have parents who have attended university as compared to the feeder schools. 
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Figure 7. Parent Education for Students Attending SAPs, 2011-12 

This analysis of the demographic profile of the feeder schools shows that, while not quite as 
homogenous, students who attend SAPs come from schools that are also more economically 
privileged, less racially diverse, and more likely to have parents with a university education than most 
elementary schools across the TDSB. While this does point toward the idea of a hidden pathway 
that reproduces structural inequalities, we might still accept that, at least across this particular subset 
of schools, students are making individual choices that have the effect of producing increasingly 
homogenous environments. To further extend our analysis, we split up feeder schools into groups 
based on how many students from any given school enrolled in SAPs to determine whether the 
schools that sent the most students were more or less likely to reflect the demographic profile of the 
SAPs.   

Feeder School Breakdown 

When we compared the demographic profile of students entering SAPs to the demographic 
profiles of feeder schools based on how many students came from a particular school, more 
nuanced patterns emerged. We divided the feeder schools into categories based on the numbers of 
students they sent to SAPs: 1-5, 6-10, 11-20, and 21+. The key observation that emerged from this is 
that the greater the number of students a given school sends to a SAP, the more the school’s 
demographic profile mirrored the demographic profile of students entering SAPs. In other words, 
schools that sent 11 or more students to a SAP were more economically privileged, had more 
students who identified as White, and had more parents with university education than any other 
school from which students left to attend SAPs.  

A closer look at the cluster of feeder schools that sent between 11 and 20 students adds 
further nuance. Students in feeder schools that sent 11 to 20 students to SAPs were not only more 
likely to be more economically advantaged than students from all other feeder schools, they were 
also more economically advantaged than the population of students entering SAPs as a whole (see 
Figure 8). In fact, whereas 56.7% of students entering SAPs came from families within the three 
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highest income deciles, when we consider only the students that came from the feeder schools that 
sent the largest number of students, this proportion rose to 64.8%. 

 

 
Figure 8. Income of feeder and SAP across numbers of students transitioning to SAPs, 2011-12 

Similarly, while the proportion of White students rose along with the number of students sent to 
SAPs, the proportion of White students within feeder schools sending 11-20 students (64.6%) was 
roughly the same for the student population entering SAPs (67%).  

More interesting, however, is that the proportion of White students coming from feeder 
schools within the 11-20 category is 76.4% and much higher than the total student population 
entering SAPs altogether (67%). In fact, of all the students who entered SAPs from schools that sent 
11-20 students none of them were Black (See Figure 10). When we consider that less than a third 
(29.3%) of other elementary students that were transitioning to Grade 9 self-identified as White, 
these figures again underscore that SAP students are not only disproportionately White, but that 
their schooling trajectories are themselves marked by whiteness. That is to say that this 
overrepresentation is not simply the result of individuals making choices, but that these choices are 
situated within and shaped by schooling trajectories and social conditions that sustain white privilege 
and as such benefit White students more than students that identify with any other racial or ethnic 
category.  
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Figure 9. Ethno-racial identity by # of students heading to SAPs (1-5 & 6-10 students), 2011-12 
 

 

 
Figure 10. Ethno-racial identity by # of students heading to SAPs (11-20 & 21+ students), 2011-12 

 
What is even more curious – and begins to point to how the arts are implicated in sustaining 

unequal advantages – is that even when we compare the overall student population in the cluster of 
schools that sent 11-20 students with the students from those same schools that enrolled in a SAP, 
the latter are still more likely to be White, wealthier, and have parents with higher levels of education 
than the former. That is, even when compared to students in similar school contexts, the students 
who choose an arts education are more privileged. Figures 9 and 10 provide a comparison between 
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the ethno-racial demographics of the overall student population in each cluster of feeder schools 
and the subset of students from those feeder schools that enrolled in SAPs in 2012. In every 
instance, the proportion of White students that go on to SAP’s is always higher than the proportion 
of White students in the overall population in that particular feeder cluster (see Figure 11).  

As illustrated in Figure 11, compared to the demographics in feeder schools sending 1-5 
students, those moving on to SAPs are 1.8 times more likely to self-identify as White, a pattern that 
was repeated across feeder school clusters. Figure 11 also points to an interesting finding that 
requires further analysis, as it shows that besides White, students who identified as “Mixed” were 
also overrepresented among students that enrolled in SAPs as compared to the proportion of 
students in their respective feeder school cluster. We suspect that this is related to the high number 
of students that identified as “Mixed” in the cluster of feeder schools that sent 21 or more students, 
a cluster with a different pattern that requires a further analysis.   

 

 
Figure 11. Proportionate Representation of Ethno-racial Status of SAP Students as Compared to 
Feeder School, 2011-12  

 
Similar trends emerged in the analysis for students who had parents with a university 

education (Figure 12). Across the first three categories of feeder schools (sending 1-5, 6-10, & 11-20 
students to SAPs), the proportion of students with university educated parents rose in relation to the 
number of students’ feeder schools sent to SAPs. While the feeder schools that sent 11-20 students 
to SAPs had the highest proportion of students who had university educated parents (73.3%), an 
almost identical proportion among students entering SAPs (73.2%), students who came to SAPs 
from schools sending 21 or more students had the highest proportion, at 80.3%.  
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Figure 12. Parent Education for Students Attending SAPs and Feeders, 2011-12 

In addition to having the largest proportion of educated parents, the cluster of schools that 
sent 21 or more students to SAPs in 2012 had other unusual characteristics that suggest future 
examination. There was a high proportional representation of students that identified as “Mixed,” 
and although the students that came from these schools were also disproportionately wealthier and 
more likely to be White, they were at least somewhat more diverse in terms of both income and 
ethno-racial identification than the students in the 11-20 cluster. Further analysis is required to make 
sense of this pattern, but we hypothesize that these differences are related to the fact that the 
schools that sent 21 or more students were also specialized arts schools that were open to students 
from across the district. The fact that students from this cluster had the highest proportion of 
university educated parents suggests that perhaps there is a cultural capital “effect” that enhances the 
chances that students with high cultural capital, regardless of ethno-racial identification, are more 
likely to choose a specialized arts program.  

What should be abundantly clear, however, is that arrival at a specialized arts program is not 
simply the result of a “choice” made at a specific moment in time, but that these choices are situated 
within and shaped by educational trajectories – or pathways – in which students who identify as 
White and who come from high income families with University educated parents are clearly 
advantaged by their positioning in the social structure. It is likely that it is also this positioning that 
enhances the chances that these students have the necessary exposure to and training in the arts to 
ensure a successful admission. However, when we focus too specifically on the fact that students 
who are admitted to SAPs typically have more exposure and training in the arts, we miss the larger 
picture of how structural inequality works to reproduce social advantage by producing the 
conditions for particular choices to be made by individuals. After all, not all students who are 
admitted to SAPs have a background in the arts, and not all students who have a background in the 
arts “choose” to attend a SAP.  

In order to understand these processes better it is necessary to account for other conditions 
that may have an impact on whether an individual chooses to attend a SAP and how such choices 
are shaped by structural inequality.  To conclude this section, we offer our analysis of students’ 
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experiences of belonging in SAPs and in their feeder schools in order to suggest a more nuanced 
account of the conditions that shape the choice to attend a SAP.  

Who “Belongs” in a SAP?  

Drawing on the levels of inclusion, membership, safety, and shared power that students 
reported in the TDSB Parent and Student Survey, Parekh (2014) developed a measurement that 
estimates the extent to which students experienced a sense of “belonging” in their schools. The scale 
of belonging largely measures students’ sense of acceptance from both peers and educators, their 
sense of safety and inclusion, as well as their sense of shared power and being a valued contributor 
within their schools and classrooms (Parekh, 2014). Building on this, our analysis shows that a high 
proportion of students in SAPs reported a higher sense of belonging when compared to all other 
students in most other schools (see Figure 13). While it is entirely possible that a focus on the arts 
enhances the creation of an affirming educational environment for students who are artistically 
inclined, what the data show is that students who attend SAPs already arrive with a strong sense of 
belonging, which we would suggest developed in their prior – similarly homogenous – schooling 
environments. In fact, the data suggest that a larger proportion of students entering SAPs already 
had a much greater sense of belonging in school (83.7%) when compared to other students within 
their own feeder schools (68.2%) as well as to all students transitioning from Grade 8 to Grade 9 
(67.3%).   

 

 
Figure 13. Students' experience of belonging, 2011-12 

This “belonging” effect was most pronounced for students attending SAPs who came from 
schools sending 11-20 students to SAPs. These students formed the most privileged and 
homogenous group and were the most likely to experience a sense of belonging (90.5%). This 
suggests that students that choose a specialized arts education are making those choices within the 
context of a homogenous environment marked by whiteness, economic privilege, and high levels of 
cultural and social capital. While we are not denying that the arts may contribute to a strong sense of 
belonging, what our analysis suggests is that students may be more likely to choose a SAP when they 
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already feel a strong sense of belonging in school, and that this sense of belonging is shaped by 
being in a homogenous environment of relative privilege where whiteness and economic and social 
advantage are key determinants.  

While individuals do indeed make a “choice” to attend a SAP, that choice, we argue, is 
shaped by particular dispositions that are reinforced by students’ experiences in an educational 
pathway in which they build a sense of belonging and where they receive advantages that they feel 
they deserve. Such a feeling of belonging may very well be part of the reason why students “choose” 
to attend a SAP, but it is the result of an educational pathway that is shaped by the structural 
advantages inherent to whiteness and to having access to economic, cultural, and social capital; in 
short, such choices are structured by inequality.  

Discussion and Implications 

In this article we have demonstrated that specialized arts programs in the TDSB are not, as 
advocates would have it, reflective of the racial, cultural, and economic diversity that characterizes 
the urban region within which they are located. Instead we have shown that SAPs are homogenous 
environments in which mostly White students with high levels of economic and cultural capital 
benefit from the high status, added resources, and the focus on the arts that SAPs provide. 
Moreover, we have queried whether this homogeneity is simply the outcome of individuals choosing 
a particular kind of educational opportunity, as a neoliberal market logic would suggest, or, as we 
would argue, characterizes the educational pathways within which such choices are made. From our 
theoretical grounding and empirical evidence, we argue that there is a strong case to suggest that 
these pathways are largely shaped by structural inequality. Our analysis supports that rather than 
being a vehicle for addressing inequality and ensuring equal access to educational opportunities to all 
students, specialized arts programs produce the same patterns of inequality as academic streaming 
and are therefore implicated in the reproduction of structural inequality.  Less clear, however, is the 
role that “the arts,” understood as a particular set of discourses and ideas that reflect certain values 
about cultural products and practices (see Gaztambide-Fernández, 2013), play not just in the 
production but also in the justification of inequality. In order to do this, here we draw on our own 
previous analysis of qualitative data collected for the UAHS project.  

As we have argued elsewhere, discourses of the arts work to occlude, or, to use Bourdieu’s 
concept, “misrecognize” social advantages and unequal outcomes. Cloaked underneath the banners 
of “talent” and artistic interests or inclinations, discourses of the arts are mobilized to justify unequal 
outcomes in terms of who is admitted to SAPs (Gaztambide-Fernández, Saifer, & Desai, 2013), who 
feels more or less “entitled” to the benefits of an arts education (Gaztambide-Fernández, Cairns, & 
Desai, 2013), what kinds of parents “choose” such an education (Saifer & Gaztambide-Fernández, 
2017), and what sorts of future careers different kinds of students might pursue (Gaztambide-
Fernández, VanderDussen, & Cairns, 2014). This misrecognition is further entrenched by the kind 
of neoliberal “creativism” that enforces a narrow conception of creativity at the service of the 
market economy (Gielen, 2013; see Kalin, 2016). From such a view, the purpose of arts education is 
not to address inequality, but to ensure that those with the right kinds of talents are able to develop 
the proper dispositions to contribute to the creative economies (Kalin, 2016). Here, creativity and 
talent replace intelligence and academic achievement as a way to justify streaming and unequal 
outcomes that are otherwise clearly the effect of structural inequality. By assuming the premise that 
anyone can be “creative,” advocates are able to justify a narrow focus on those who are actually able 
to express creativity, misrecognizing how such expressions are actually the outcome of unequal 
access (Gaztambide-Fernández, Nicholls, & Arráiz-Matute, 2016).  
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This raises the question not only of just precisely who is inclined to “choose” a specialized 

arts education, but who is able to embody creativity and express artistic talents the “right” way in 
order to successfully gain access to such opportunities. While it is beyond the scope of this article, 
we would like to suggest that “choosing” the arts and, specifically, the particular kind of Eurocentric 
arts curriculum that SAPs offer is part of an investment in whiteness as property (Harris, 1993). 
Such investments in the arts, which also allow more White students to successfully gain access to 
SAPs, allow participants to secure unequal access to resources along racial lines on the basis of 
discourses of the arts that are ostensibly racially blind. The fact that the pathways that lead students 
into SAPs are marked by racial segregation and culminate in an increased sense of belonging for a 
group of students marked predominantly by whiteness actually point to the deeply racist 
underpinnings of arts education and discourses of “the arts.”  

This query has important policy implications if the goal of choice programs such as SAPs is 
to ensure equal opportunity and access. Since the homogeneity of specialized arts programs is not, as 
we have argued, the result of a narrow set of students making a specific “choice” based on their 
particular interests and talents at a particular moment in their educational trajectory, the solution 
cannot be focused simply on ensuring that more students from different backgrounds have the 
opportunity to make similar choices successfully. Since such homogeneity is the outcome of a longer 
and more hidden pathway leading privileged students to specific outcomes, the solution requires 
strategies for interrupting the transfer of privilege from one generation to another across class and 
ethno-racial lines. This would include, for instance, limiting – or at least undermining – the ability of 
wealthy parents to use schooling options as a way to enhance their own children’s advantages. It 
would also require a deliberate rejection of the Eurocentric curriculum that secures arts education as 
White property. 

This analysis also sheds a different kind of light for interpreting the increased sense of 
belonging experienced by students in SAPs and what policy implications this might have. Advocates 
argue that this phenomenon of increased belonging is related to students’ participation in arts 
focused curriculum and the result of environments conducive to creativity and a greater sense of 
cooperation and mutual understanding (Gore, 2007). This contrasts with reports, particularly from 
parents, of high levels of stress related to competition as well as pressure to do well on both 
academics and the arts (Saifer & Gaztambide-Fernández, 2017). The evidence suggests that this 
sense of belonging is not, in fact, related to the focus on the arts, but to how larger forces lead 
privileged students through educational spaces in which they feel that they belong and where they 
can foster a “sense of entitlement” to educational advantages and opportunities (Gaztambide-
Fernández, Cairns, & Desai, 2015). In fact, the sense of belonging may be more related to being 
surrounded by students who are equally privileged, which would raise critical questions about the 
value of diversity, particularly for students who are privileged by race, class, and social advantages.  

Conclusion 

We begin our conclusion by noting some of the limitations of the analysis presented here 
and listing some important lines for future research before returning to a discussion of what our 
work has to contribute to a discussion about whether choice programs are a more equitable 
alternative to streaming. First, our analysis is limited to a snap shot of the 2011-2012 cohort of 
students that entered SAPs. Future research needs to include a larger data set that includes multiple 
years, more information about where students are coming from geographically, and that includes the 
pathways of students who enter SAPs after ninth grade. This would also allow us to enquire further 
into the differences between the clusters of schools that send 11-20 and over 20 students. We also 
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suspect that there are some important differences between programs that are “within-school” versus 
“whole-school,” as described earlier. In the case of “within-school” programs, this would allow us to 
investigate whether there are differences between the students enrolled in the SAP and other 
students at the same school. We also need to inquire further into the characteristics of the feeder 
schools, including whether there are specific curricular programs that somehow advantage students 
in their chances to enter SAPs.6 Lastly, we hope to compare the trajectories of SAP students to those 
of students in other programs considered elite or exclusive, such as Gifted Education, Elite Athletes, 
and International Baccalaureate.  

With these limitations in mind, we want to highlight three key observations about the 
relationship between SAPs and their feeder schools and to highlight what these observations suggest 
about whether programs of choice actually address the broader concerns about equity in relationship 
to streaming. The first observation is that students enrolled in SAPs are not drawn equitably from 
across the board, as most advocates suggest, but instead are disproportionately drawn from a 
handful of elementary schools. In this way, SAPs replicate one of the key issues with streaming, 
which is that they draw and serve students from specific segments of the population. It begins to 
suggest that the homogeneity of SAP student populations is not the result of similar students 
making similar choices, but rather of hidden pathways that disproportionately lead students from 
some areas into privileged programs.  

Given the racial and economic stratification and segregation of large cities like Toronto 
(Hulchanski, 2010), the fact that most SAP students come from specific neighborhoods suggests 
that SAPs exacerbate rather than attenuate structural inequality, even if they draw from a larger 
geographic base than most other secondary schools. It counters the notion that by focusing on 
artistic “talent” or even “interest,” SAPs can provide more equitable access. Indeed, it confirms the 
notion that the identification of intellectual giftedness or giftedness in the arts expresses the 
productive qualities of property (Mansfield, 2015). This is underscored by a second observation that, 
overall, the student populations attending SAP feeder schools are more likely to emulate the 
characteristics represented within secondary SAPs.  

An extension of this finding is that while the feeder schools are similar in their demographic 
profile to SAPs, the SAPs represent an intensification of class, income, and racial segregation. In 
other words, while feeder schools that send the most students to SAPs have student populations 
that are also wealthier and more likely to be White, the proportion of such students from those 
schools that attend SAPs is even higher.  As with the discussion about economic capital, this finding 
supports the theorization of how whiteness and wealth advantage some students over others in the 
same way as it does in streaming. 

Mansfield (2015) describes the use of giftedness, and we would argue “talent,” in the 
distributive decisions around what resources are made available to students. From the observed 
trends in the data, the relationship between class, income and race at the elementary level could be 
key in the construction of talent – artistic or otherwise – in the secondary level, and could also be 
used to justify the streaming of resources into programs that serve the needs of privileged students. 
This finding again suggests that the relationship between class, racial and economic privilege could 
be an important piece to the structural reproductive power of educational programing in schools. 

                                                 
6 This analysis would also be enhanced by collecting more information about what students apply for 
admission to SAPs and the ability to compare between those who are not admitted as well as those who are 
admitted but choose not to attend. Such data is more difficult to collect because of variations in how records 
are kept across programs.  
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Finally, the last observation is that students in secondary SAPs are much more likely to 

report experiencing a sense of belonging in school. While it could be argued that the focus on the 
arts within secondary SAPs has an impact on students’ experience of belonging, what our analysis 
suggests is that this sense of belonging is established much earlier and it likely has much more to do 
with a shared experience with other students who are more likely to be White and wealthier. What 
our analysis suggests is that students not only have a shared economic and racial experience, but they 
also have already established friendship and social networks to other students who arrive at SAPs. 
We hypothesize that these links and shared experiences are far more significant in the development 
of a sense of belonging than any links established through the arts. This is confirmed by the fact that 
the highest proportion of students experiencing a sense of belonging comes from feeder schools 
sending more than 11 students to the SAPs.  

Moreover, not only would SAP students experience a sense of commonality among their 
peers, considering the high likelihood that they share similar racial, economic, cultural and class 
experiences, but they also share the fact of having been labeled “talented” by virtue of being 
admitted to a SAP. While other students overtly struggle to access academic opportunities or 
internally grapple with their own identity and value within such a large public institution, students 
selected to participate in the TDSB’s SAPs are “chosen” by the system and rewarded for being able 
to express abilities that are more likely to be the outcome of their social positioning. Such 
recognition confirms the “status beliefs” of students who are privileged by their economic and 
ethno-racial positioning in the social hierarchy, further entrenching structural inequality (Ridgeway, 
2001; Stolte, 1983). The confirmation of exceptional talents through admission into a SAP justifies 
subsequent access to resources that other students could only dream about. More perniciously, it 
makes the demographic make-up of prestigious programs like SAPs appear to be a logical outcome 
of naturally occurring differences in the cultural and academic dispositions of different groups of 
people. In short, it confirms racist and classed-based assumptions about what constitutes artistic 
talent, justifying racial and class inequality.  

Market choice logics that benefit those with the most capital to invest cannot address 
inequality. Only an analysis of structural inequality and deliberate attempts at interrupting its 
reproduction can achieve equity and social justice. This requires examining patterns of inequality that 
begin much earlier and that are linked to how schooling opportunities map on to the stark 
geographical segregation of the city in terms of race and class. To put it bluntly, what our research 
suggests is that interrupting the reproduction of structural inequality requires a more radical and 
systematic effort to curtail the role that schools, and specialized programs in particular, play in how 
economic and racial privilege ensure academic success. It requires the demystification of schooling 
as a mechanism for social reproduction and a deliberate effort to interrupt the transferring of racial 
and class privilege through high status programs that reinforce racist and classist cultural hierarchies.  

References 

Ball, S. J., Bowe, R., & Gewirtz, S. (1996). School choice, social class and distinction: the realization of 
social advantage in education. Journal of Education Policy, 11(1), 89-112. 
https://doi.org/10.1080/0268093960110105 

Bourdieu, P. (1973) Cultural reproduction and social reproduction, in Richard Brown (ed.) Knowledge, 
Education, and Cultural Change (pp. 71-112). London: Tavistock. 

Brantlinger, E. (2006). Winners Need Losers: The Basis for School Competition and Hierarchies. In 
In Ellen A. Brantlinger (Ed)’s Who benefits from special education? Remediating (Fixing) Other People’s 
Children, (pp. 197-232). Mahwah, NJ: Lawrence Erlbaum.  



Market “Choices” or Structured Pathways?         23 

 

Brown, R. S., & Parekh, G. (2010). Special education: Structural overview and student demographics (Research 
Report No. 10/11-03). Toronto: Toronto District School Board. Retrieved from 
http://www.tdsb.on.ca/Portals/0/Community/Community%20Advisory%20committees/IC
AC/research/SpecEdStructuralOverviewStudentDemo.pdf  

Brown, R. S., & Parekh, G. (2013). The intersection of disability, achievement, and equity: A system review of 
special education in the TDSB (Research Report No. 12/13-12). Toronto: Toronto District School 
Board. Retrieved from 
https://www.academia.edu/6606833/The_intersection_of_disability_achievement_and_equit
y_A_system_review_of_special_education_in_the_TDSB  

Caillier, S. L. (2006). The young at art: Reconsidering impact, engagement, and literacies. Arts and 
Learning Research Journal, 22(1), 1-22.  

Clandfield, D., Curtis, B., Galabuzi, G. E., Gaymes San Vincente, A., Livingstone, D., & Smaller, H. 
(2014). Restacking the deck: Streaming by class, race, and gender in Ontario schools. Ottawa: Our 
Schools/Our Selves. 

Crenshaw, K. (1989). Demarginalizing the Intersection of Race and Sex: A Black Feminist Critique of 
Antidiscrimination Doctrine, Feminist Theory and Antiracist Politics. University of Chicago Legal 
Forum, 1989, Article 8. 

Curtis, B., Livingstone, D. W., & Smaller, H. (1992). Stacking the deck: The streaming of working class kids in 
Ontario schools. Toronto: James Lorimer. 

Davis, J. H. (2005). Framing education as art: The octopus has a good day. New York: Teachers College Press. 
Davis, L. (2006). Constructing Normalcy: The Bell Curve, the Novel, and the Invention of the 

Disabled Body in the Nineteenth Century. In Lennard Davis (Ed.), The Disability Studies Reader: 
Second Edition, (pp. 3-16), New York: Routledge 

De Valenzuela, J. S., Copeland, S., Qi, C. H., & Park, M. (2006). Examining educational equity: 
Revisiting the disproportionate representation of minority students in special education. 
Exceptional Children, 72(4), 425–441. https://doi.org/10.1177/001440290607200403 

Deonandan, R., Campbell, K., Ostbye, T., Tummon, I., & Robertson, J. (2000). A comparison of 
methods for measuring socio-economic status by occupation or postal area. Chronic Diseases 
and Injuries in Canada, 21(3), 114. 

Deosaran, R. A., & Wright, E. N. (1976). The 1975 every student survey: Student’s background and its 
relationship to program placement (Research Service No. 138). Toronto: Research Department, 
Toronto Board of Education.  

Duncan-Andrade, J. M. R., & Morrell, E. (2008). The art of critical pedagogy: Possibilities for moving from 
theory to practice in urban schools. New York: Peter Lang. 

Erevelles, N. (2012). Disability and Difference in Global Contexts: Enabling a transformative Body Politic. 
Palgrave Macmillan: New York.  

Erevelles, N. Kanga, A., & Middleton, R. (2006). How Does It Feel to Be a Problem? Race, Disability, 
and Exclusion in Educational Policy. In E. A. Brantlinger (Ed.), Who benefits from special 
education? Remediating (Fixing) Other People’s Children, (pp. 77-100). Mahwah, NJ: Lawrence 
Erlbaum.  

Ferri, B. A., & Connor, D. J. (2005). Tools of exclusion: Race, disability, and (re)segregated education. 
Teachers College Record, 107(3), 453–474. https://doi.org/10.1111/j.1467-9620.2005.00483.x 

Gaztambide-Fernández, R. (2010). Specialized Arts Programs in the Toronto District School Board: 
Exploratory Case Studies. Report of the Urban Arts High Schools Project, Phase 1: 
Exploratory Research-2007-2009. Centre for Urban Schooling, Ontario Institute for Studies in 
Education.  



Education Policy Analysis Archives  Vol. 25 No. 41 SPECIAL ISSUE 24 

 
Gaztambide-Fernández, R. (2013). Why the arts don't do anything: Toward a new vision for cultural 

production in education. Harvard Educational Review, 83(1), 211-237. 
https://doi.org/10.17763/haer.83.1.a78q39699078ju20 

Gaztambide-Fernández, R., Cairns, K., Desai, C. (2013). The sense of entitlement. In C. Maxwel & P. 
Aggleton (Eds.), Privilege, agency, and affect, (pp. 32-49). London: Palgrave Macmillan. 
https://doi.org/10.1057/9781137292636_3 

Gaztambide-Fernández, R., Nicholls, R., & Arráiz-Matute, A. (2016). For what purpose the arts? An 
analysis of the mission statements of urban arts high schools in Canada and the United States. 
Arts Education Policy Review, 117(1), 29-42. https://doi.org/10.1080/10632913.2014.966287 

Gaztambide-Fernández, R. A., Saifer, A., & Desai, C. (2013). “Talent” and the misrecognition of 
social advantage in specialized arts education. Roeper Review, 35(2), 124-135. 
https://doi.org/10.1080/02783193.2013.766964 

Gaztambide-Fernández, R., VanderDussen, E., & Cairns, K. (2014). “The Mall” and “the Plant” 
Choice and the Classed Construction of Possible Futures in Two Specialized Arts Programs. 
Education and Urban Society, 46(1), 109-134. https://doi.org/10.1177/0013124512438226 

Gielen, P. (2013). Creativity and other fundamentalisms. Amsterdam, The Netherlands: Mondrian Fund.  
Giroux, H. (1983). Theories of reproduction and resistance in the new sociology of education: A 

critical analysis. Harvard Educational Review, 53(3), 257-293. 
https://doi.org/10.17763/haer.53.3.a67x4u33g7682734 

Goldring, E., & Smrekar, C. (2000). Magnet schools and the pursuit of racial balance. Education and 
Urban Society, 33(1), 17-35. https://doi.org/10.1177/0013124500331003 

Gore, E. C. (2007). Talent knows no color: The history of an arts magnet high school. IAP. 
Graham, D. (1983). Schools for the arts. Education Canada, 23(2), 22-26. 
Hatt, B. (2012). Smartness as a Cultural Practice in Schools. American Educational Research Journal, 49(3), 

438-460. https://doi.org/10.3102/0002831211415661 
Harris, C. I. (1993). Whiteness as property. Harvard Law Review, 106(8), 1707-1791. 

https://doi.org/10.2307/1341787Hulchanski, J. D. (2010). The three cities within Toronto: Income 
polarization among Toronto's neighbourhoods, 1970-2005. Toronto: Cities Centre, University of 
Toronto. 

Kalin, N. M. (2016). We’re all creatives now: Democratized creativity and education. Journal of the 
Canadian Association for Curriculum Studies, 13(2), 32-44. 

Karabel, J., & Halsey, A. H. (Eds) (1996). Power and ideology in education. USA: Oxford University Press. 
Kraehe, A. M., & Acuff, J. B. (2013). Theoretical considerations for art education research with and 

about “underserved populations.” Studies in Art Education, 54(4), 294-309. 
Leonardo, Z., & Broderick, A. (2011) Smartness as Property: A Critical Exploration of Intersections 

Between Whiteness and Disability Studies. Teachers College Record, 113(10), pp. 2206–2232  
Lynch, K. (1990). Reproduction: The role of cultural factors and educational mediators, British Journal 

of Sociology of Education, 11(1), 3-20. https://doi.org/10.1080/0142569900110101 
Mansfield, K. C. (2015). Giftedness as Property: Troubling Whiteness, Wealth, and Gifted Education 

in the United States. International Journal of Multicultural Education, 17(1), 1-18 
Metz, M. H. (2003). Different by design: The context and character of three magnet schools. New York: Teacher 

College Press. https://doi.org/10.18251/ijme.v17i1.841 
Mitchell, D. (2010). Education that fits: Review of international trends in the education of students with special 

educational needs. Final Report. University of Canterbury. Retrieved from 
https://www.educationcounts.govt.nz/publications/special_education/education-that-fits-
review-of-international-trends-in-the-education-of-students-with-special-educational-needs/ 

Oakes, J. (1985). Keeping track: How schools structure inequality. New Haven: Yale University Press. 



Market “Choices” or Structured Pathways?         25 

 

Oakes, J. (1990) Multiplying inequalities: the effects of race, social class, and tracking on opportunities to learn 
mathematics and science. Santa Monica, CA: Rand Corp 

Parekh, G. (2014). Social citizenship and disability: Identity, belonging, and the structure of education. PhD Thesis, 
York University. 

Parekh, G., & Gaztambide-Fernández, R. (2017). The more things change: Durable inequalities and 
new forms of segregation in Canadian public schools. In W. Pink & G. Noblit (Eds.), Second 
International handbook of urban education. Gewerbestrasse: Springer International. 
https://doi.org/10.1007/978-3-319-40317-5_43 

Reid, D. K., & Knight, M. G. (2006) Disability Justifies Exclusion of Minority Students: A Critical 
History Grounded in Disability Studies, Educational Researcher, 35(6), 18-23.  
https://doi.org/10.3102/0013189X035006018 

Ridgeway, C. L. (2001). The emergence of status beliefs: From structural inequality to legitimizing 
ideology. In J. Jost & B. Major, (Eds), The psychology of legitimacy: Emerging perspectives on ideology, 
justice, and intergroup relations, (pp. 257-277). New York: Cambridge University Press. 

Robson, K., Anisef, P., Brown, R. S., & Parekh, G. (2014). A comparative study of postsecondary 
transitions of students with and without Special Education needs. Canadian Review of Sociology, 
51(3), 193–215. https://doi.org/10.1111/cars.12044 

Saifer, A., & Gaztambide-Fernández, R. (2017). Choosing the arts: The moral regulation of parents in 
the educational marketplace. British Journal of Education of Sociology of Education. 
http://dx.doi.org/10.1080/01425692.2016.1268949 

Sinay, E. (2010). Programs of choice in the TDSB: Characteristics of students in French Immersion, alternative 
schools, and other specialized schools and programs (Research Report No. 09/10-13). Toronto: 
Toronto District School Board. Retrieved from 
http://www.tdsb.on.ca/Portals/0/community/community%20advisory%20committees/fslac
/support%20staff/programsofchoicestudentcharacteristics.pdfhttp://www.tdsb.on.ca/Portals
/0/community/community advisory committees/fslac/support 
staff/programsofchoicestudentcharacteristics.pdf 

Smaller, H. (2014). Streaming in Ontario schools. In D. Clandfield, B., Curtis, G. E. Galabuzi, A. 
Gaymes San Vincente, D. Livingstone, & H. Smaller (Eds.), Restacking the deck: Streaming by 
class, race, and gender in Ontario schools, (pp.77-112). Ottawa: Our Schools/Our Selves.  

Stevens, M. L. (2009). Creating a class. Cambridge, MA: Harvard University Press. 
Stolte, J. F. (1983). The legitimation of structural inequality: Reformulation and test of the self-

evaluation argument. American Sociological Review, 331-342. https://doi.org/10.2307/2095226 
Toronto District School Board. (2014). Our students. Retrieved from 

http://www.tdsb.on.ca/aboutus.aspx 
Toronto District School Board. (2015). Environmental scan. Retrieved from 

http://www.tdsb.on.ca/Portals/0/AboutUs/Research/2013-
2014TDSBEnvironmentalScan.pdf  

United Way. (2015). The Opportunity Equation Building opportunity in the face of growing income 
inequality. http://www.unitedwaytyr.com/document.doc?id=286). 

Van Zanten, A. (2005). New modes of reproducing social inequality in education: the changing role of 
parents, teachers, schools and educational policies. European Educational Research Journal, 4(3), 
155-169. https://doi.org/10.2304/eerj.2005.4.3.1 

Viteritti, J. (2012). Choosing equality: School choice, the constitution, and civil society. Brookings Institution 
Press. 

Warikoo, N. K. (2016). The Diversity Bargain: And Other Dilemmas of Race, Admissions, and Meritocracy at 
Elite Universities. Chicago: University of Chicago Press. 
https://doi.org/10.7208/chicago/9780226400280.001.0001 

http://dx.doi.org/10.1080/01425692.2016.1268949
http://www.tdsb.on.ca/Portals/0/community/community%20advisory%20committees/fslac/support%20staff/programsofchoicestudentcharacteristics.pdf
http://www.tdsb.on.ca/Portals/0/community/community%20advisory%20committees/fslac/support%20staff/programsofchoicestudentcharacteristics.pdf
http://www.tdsb.on.ca/Portals/0/community/community%20advisory%20committees/fslac/support%20staff/programsofchoicestudentcharacteristics.pdf
http://www.tdsb.on.ca/Portals/0/community/community%20advisory%20committees/fslac/support%20staff/programsofchoicestudentcharacteristics.pdf
http://www.tdsb.on.ca/Portals/0/community/community%20advisory%20committees/fslac/support%20staff/programsofchoicestudentcharacteristics.pdf
http://www.tdsb.on.ca/aboutus.aspx
http://www.tdsb.on.ca/Portals/0/AboutUs/Research/2013-2014TDSBEnvironmentalScan.pdf
http://www.tdsb.on.ca/Portals/0/AboutUs/Research/2013-2014TDSBEnvironmentalScan.pdf
http://www.unitedwaytyr.com/document.doc?id=286)


Education Policy Analysis Archives  Vol. 25 No. 41 SPECIAL ISSUE 26 

 
Wilson, B. (2001). Arts magnets and the transformation of schools and schooling.  Education and Urban 

Society, 33(4), 366-387. 
Wright, E. N. (1970). Student’s background and its relationship to class and programme in school. Toronto: 

Research Department, Toronto Board of Education. 
https://doi.org/10.1177/0013124501334003 

Yau, M., Rosolen, L., & Archer, B. (2013). 2011-12 Student and Parent Census. Issue 1, May 2013. 
Retrieved from http://www.tdsb.on.ca/Portals/0/AboutUs/Research/2011-
12CensusFactSheet1-Demographics-17June2013.pdf 

Yuval-Davis, N. (2006). Belonging and the politics of belonging. Patterns of Prejudice, 40(3), 197–214. 
https://doi.org/10.1080/00313220600769331 

Yuval-Davis, N. (2011). The politics of belonging: Intersectional contestations. Los Angeles: Sage. 

About the Authors 

Rubén A. Gaztambide-Fernández 
Ontario Institute for Studies in Education, University of Toronto 
rgaztambide@oise.utoronto.ca  
https://orcid.org/0000-0003-3291-2816  
Dr. Rubén A. Gaztambide-Fernández is Associate Professor at the Ontario Institute for Studies in 
Education of the University of Toronto. His research and scholarship are concerned with questions 
of symbolic boundaries and the dynamics of cultural production and processes of identification in 
educational contexts. His current research focuses on the experiences of students attending 
specialized arts program in public high schools in cities across Canada and the United States. He is 
also Principal Investigator of the Youth Solidarities Across Boundaries, a participatory action 
research project with Latino/a immigrants and Indigenous youth in the city of Toronto. His 
theoretical work focuses on the relationship between creativity, decolonization, and solidarity. His 
book The Best of the Best: Becoming Elite at an American Boarding School (2009, Harvard University Press) 
is based on two years of ethnographic research at an elite boarding school in the United States. He is 
co-editor with Adam Howard of Educating Elites: Class Privilege and Educational Advantage (2010, 
Rowman & Littlefield).  
 
Gillian Parekh 
Ontario Institute for Studies in Education, University of Toronto 
Gillian.parekh@utoronto.ca  
Having just completed a SSHRC Postdoctoral Fellowship at OISE/UT, Dr. Gillian Parekh recently 
resumed her role as a Research Coordinator within TDSB. Her primary area of research involves 
critical disability studies, critical analysis of special and inclusive education,  structural barriers to 
education, academic streaming and structured pathways through school, and system-wide trends 
relating to the social and economic replication of privilege.  Gillian is also an Adjunct Professor at 
Ryerson University and continues to teach in the graduate program at both York University and 
OISE. 

  

mailto:rgaztambide@oise.utoronto.ca
https://orcid.org/0000-0003-3291-2816
mailto:Gillian.parekh@utoronto.ca


Market “Choices” or Structured Pathways?         27 

 

About the Guest Editors 

Ee-Seul Yoon 
University of Manitoba 
Ee-Seul.Yoon@umanitoba.ca  
Dr. Yoon is an Assistant Professor for the Department of Educational Administration, 
Foundations, and Psychology, University of Manitoba. Dr. Yoon’s primary research area 
includes school choice dilemmas and educational inequity in an era of education marketization 
and neoliberalization. Her recent work can be found in journals including British Journal of 
Sociology of Education, Discourse: Studies in the Cultural Politics of Education, Curriculum Inquiry, 
Children’s Geographies and Youth and Society. 
 
Christopher Lubienski  
Indiana University; East China Normal University 
clubiens@iu.edu  
Christopher Lubienski is a Professor of education policy at Indiana University, and also a fellow 
with the National Education Policy Center at the University of Colorado and Visiting Professor at 
East China Normal University in Shanghai.  His research focuses on education policy, reform, and 
the political economy of education, with a particular concern for issues of equity and access.  His 
recent book, The Public School Advantage: Why Public Schools Outperform Private Schools (with co-author 
Sarah Theule Lubienski, University of Chicago Press), won the 2015 PROSE Award for Education 
Theory from the American Publishers Awards for Professional and Scholarly Excellence, and his 
next book, The Impact of Market Mechanisms on Educational Opportunity around the Globe (co-edited with 
Bekisizwe Ndimande), will be published by Routledge in 2017. 
 
  

mailto:Ee-Seul.Yoon@umanitoba.ca
mailto:clubiens@iu.edu


Education Policy Analysis Archives  Vol. 25 No. 41 SPECIAL ISSUE 28 

 
 

SPECIAL ISSUE 
School Diversification and Dilemmas across Canada in an Era of 

Education Marketization and Neoliberalization 
 

education policy analysis archives 
Volume 25 Number 41       April 24, 2017 ISSN 1068-2341 

 

 Readers are free to copy, display, and distribute this article, as long as the work is 
attributed to the author(s) and Education Policy Analysis Archives, it is distributed for non-
commercial purposes only, and no alteration or transformation is made in the work. More 
details of this Creative Commons license are available at 
http://creativecommons.org/licenses/by-nc-sa/3.0/. All other uses must be approved by the 
author(s) or EPAA. EPAA is published by the Mary Lou Fulton Institute and Graduate School 
of Education at Arizona State University Articles are indexed in CIRC (Clasificación Integrada de 
Revistas Científicas, Spain), DIALNET (Spain), Directory of Open Access Journals, EBSCO 
Education Research Complete, ERIC, Education Full Text (H.W. Wilson), QUALIS A2 (Brazil), 
SCImago Journal Rank; SCOPUS, SOCOLAR (China). 

Please contribute commentaries at http://epaa.info/wordpress/ and send errata notes to 
Audrey Amrein-Beardsley at Audrey.beardsley@asu.edu  
 

Join EPAA’s Facebook community at https://www.facebook.com/EPAAAAPE and Twitter 
feed @epaa_aape. 

 

http://www.doaj.org/
mailto:Audrey.beardsley@asu.edu
https://www.facebook.com/EPAAAAPE


Market “Choices” or Structured Pathways?         29 

 

education policy analysis archives 

editorial board  

Lead Editor: Audrey Amrein-Beardsley (Arizona State University) 
Editor Consultor: Gustavo E. Fischman (Arizona State University) 

Associate Editors: David Carlson, Margarita Jimenez-Silva, Eugene Judson, Mirka Koro-Ljungberg,  
Scott Marley, Jeanne M. Powers, Iveta Silova, Maria Teresa Tatto (Arizona State University) 

Cristina Alfaro San Diego State 
University 

Ronald Glass  University of 
California, Santa Cruz 

R. Anthony Rolle University of  
Houston 

Gary Anderson New York  
       University  

Jacob P. K. Gross  University of 
Louisville 

A. G. Rud Washington State 
University  

Michael W. Apple University of 
Wisconsin, Madison  

Eric M. Haas WestEd Patricia Sánchez University of 
University of Texas, San Antonio 

Jeff Bale OISE, University of 
Toronto, Canada 

 Julian Vasquez Heilig California 
State University, Sacramento 

Janelle Scott  University of 
California, Berkeley  

Aaron Bevanot SUNY Albany Kimberly Kappler Hewitt University 
of North Carolina Greensboro 

Jack Schneider College of the Holy 
Cross 

David C. Berliner  Arizona 
State University  

Aimee Howley  Ohio University  Noah Sobe  Loyola University 

Henry Braun Boston College  Steve Klees  University of Maryland  Nelly P. Stromquist  University of 
Maryland 

Casey Cobb  University of 
Connecticut  

Jaekyung Lee  
SUNY Buffalo  

Benjamin Superfine University of  
Illinois, Chicago 

Arnold Danzig  San Jose State 
University  

Jessica Nina Lester 
Indiana University 

Sherman Dorn 
Ariziona State University 

Linda Darling-Hammond  
Stanford University  

Amanda E. Lewis  University of 
 Illinois, Chicago      

Adai Tefera Virginia  
Commonwealth University 

Elizabeth H. DeBray University of 
Georgia 

Chad R. Lochmiller Indiana 
University 

Tina Trujillo    University of  
California, Berkeley 

Chad d'Entremont  Rennie Center 
for Education Research & Policy 

Christopher Lubienski  University 
of Illinois, Urbana-Champaign 

Federico R. Waitoller University of 
Illinois, Chicago 

John Diamond University of 
Wisconsin, Madison 

Sarah Lubienski  University of  
Illinois, Urbana-Champaign 

 Larisa Warhol  
 University of Connecticut 

Matthew Di Carlo Albert Shanker 
Institute 

William J. Mathis University of 
Colorado, Boulder 

John Weathers University of  
Colorado, Colorado Springs 

Michael J. Dumas University of 
California, Berkeley 

Michele S. Moses University of 
Colorado, Boulder 

Kevin Welner University of  
Colorado, Boulder 

Kathy Escamilla  University of 
Colorado, Boulder 

Julianne Moss  Deakin  
University, Australia  

Terrence G. Wiley  Center  
 for Applied Linguistics 

Melissa Lynn Freeman Adams 
State College 

Sharon Nichols  University of Texas, 
San Antonio  

John Willinsky   
 Stanford University  

Rachael Gabriel 
University of Connecticut 

Eric Parsons University of  
Missouri-Columbia 

Jennifer R. Wolgemuth University of 
South Florida 

Amy Garrett Dikkers University 
of North Carolina, Wilmington 

Susan L. Robertson  Bristol 
University, UK 

Kyo Yamashiro Claremont Graduate 
University 

Gene V Glass  Arizona 
State University  

Gloria M. Rodriguez 
University of California, Davis 

 



Education Policy Analysis Archives  Vol. 25 No. 41 SPECIAL ISSUE 30 

 

archivos analíticos de políticas educativas 
consejo editorial 

Editor Consultor: Gustavo E. Fischman (Arizona State University) 
Editores Asociados: Armando Alcántara Santuario (Universidad Nacional Autónoma de México), Jason Beech 

(Universidad de San Andrés), Ezequiel Gomez Caride (Pontificia Universidad Católica Argentina), Antonio Luzon 
(Universidad de Granada), Angelica Buendia (Metropolitan Autonomous University), José Luis Ramírez 

(Universidad de Sonora) 
 

Claudio Almonacid 
Universidad Metropolitana de 
Ciencias de la Educación, Chile 

Juan Carlos González Faraco 
Universidad de Huelva, España 

Miriam Rodríguez Vargas 
Universidad Autónoma de 
Tamaulipas, México 

Miguel Ángel Arias Ortega 
Universidad Autónoma de la 
Ciudad de México 

María Clemente Linuesa 
Universidad de Salamanca, España 

José Gregorio Rodríguez 
Universidad Nacional de Colombia, 
Colombia 

Xavier Besalú Costa  
Universitat de Girona, España 

Jaume Martínez Bonafé 
 Universitat de València, España 

Mario Rueda Beltrán Instituto de 
Investigaciones sobre la Universidad 
y la Educación, UNAM, México 

Xavier Bonal Sarro Universidad 
Autónoma de Barcelona, España   

 

Alejandro Márquez Jiménez 
Instituto de Investigaciones sobre la 
Universidad y la Educación, 
UNAM, México 

José Luis San Fabián Maroto  
Universidad de Oviedo,  
España 
 

Antonio Bolívar Boitia 
Universidad de Granada, España 

María Guadalupe Olivier Tellez, 
Universidad Pedagógica Nacional, 
México 

Jurjo Torres Santomé, Universidad 
de la Coruña, España 

José Joaquín Brunner Universidad 
Diego Portales, Chile  

Miguel Pereyra Universidad de 
Granada, España 

Yengny Marisol Silva Laya 
Universidad Iberoamericana, 
México 

Damián Canales Sánchez 
Instituto Nacional para la 
Evaluación de la Educación, 
México  
 

Mónica Pini Universidad Nacional 
de San Martín, Argentina 

Juan Carlos Tedesco Universidad 
Nacional de San Martín, Argentina 
 

Gabriela de la Cruz Flores 
Universidad Nacional Autónoma de 
México 

Omar Orlando Pulido Chaves 
Instituto para la Investigación 
Educativa y el Desarrollo 
Pedagógico (IDEP) 

Ernesto Treviño Ronzón 
Universidad Veracruzana, México 

Marco Antonio Delgado Fuentes 
Universidad Iberoamericana, 
México 

José Luis Ramírez Romero 
Universidad Autónoma de Sonora, 
México 

Ernesto Treviño Villarreal 
Universidad Diego Portales 
Santiago, Chile 

Inés Dussel, DIE-CINVESTAV, 
México 
 

Paula Razquin Universidad de San 
Andrés, Argentina 

Antoni Verger Planells 
Universidad Autónoma de 
Barcelona, España 

Pedro Flores Crespo Universidad 
Iberoamericana, México 

José Ignacio Rivas Flores 
Universidad de Málaga, España 

Catalina Wainerman  
Universidad de San Andrés, 
Argentina 

Ana María García de Fanelli  
Centro de Estudios de Estado y 
Sociedad (CEDES) CONICET, 
Argentina 

 Juan Carlos Yáñez Velazco 
Universidad de Colima, México 
 

    

 

javascript:openRTWindow('http://epaa.asu.edu/ojs/about/editorialTeamBio/819')
javascript:openRTWindow('http://epaa.asu.edu/ojs/about/editorialTeamBio/820')
javascript:openRTWindow('http://epaa.asu.edu/ojs/about/editorialTeamBio/4276')
javascript:openRTWindow('http://epaa.asu.edu/ojs/about/editorialTeamBio/1609')
javascript:openRTWindow('http://epaa.asu.edu/ojs/about/editorialTeamBio/825')
javascript:openRTWindow('http://epaa.asu.edu/ojs/about/editorialTeamBio/797')
javascript:openRTWindow('http://epaa.asu.edu/ojs/about/editorialTeamBio/555')
javascript:openRTWindow('http://epaa.asu.edu/ojs/about/editorialTeamBio/823')
javascript:openRTWindow('http://epaa.asu.edu/ojs/about/editorialTeamBio/798')
javascript:openRTWindow('http://epaa.asu.edu/ojs/about/editorialTeamBio/814')
javascript:openRTWindow('http://epaa.asu.edu/ojs/about/editorialTeamBio/801')
javascript:openRTWindow('http://epaa.asu.edu/ojs/about/editorialTeamBio/1617')
javascript:openRTWindow('http://epaa.asu.edu/ojs/about/editorialTeamBio/2703')
javascript:openRTWindow('http://epaa.asu.edu/ojs/about/editorialTeamBio/802')
javascript:openRTWindow('http://epaa.asu.edu/ojs/about/editorialTeamBio/816')
javascript:openRTWindow('http://epaa.asu.edu/ojs/about/editorialTeamBio/826')
javascript:openRTWindow('http://epaa.asu.edu/ojs/about/editorialTeamBio/804')
javascript:openRTWindow('http://epaa.asu.edu/ojs/about/editorialTeamBio/3264')


Market “Choices” or Structured Pathways?         31 

 

arquivos analíticos de políticas educativas 
conselho editorial 

Executive Consultor:  Gustavo E. Fischman (Arizona State University) 
Editores Associados: Geovana Mendonça Lunardi Mendes (Universidade do Estado de Santa Catarina), 

Marcia Pletsch, Sandra Regina Sales (Universidade Federal Rural do Rio de Janeiro) 
 

Almerindo Afonso 

Universidade do Minho  

Portugal 

 

Alexandre Fernandez Vaz  

Universidade Federal de Santa 

Catarina, Brasil 

José Augusto Pacheco 

Universidade do Minho, Portugal 

Rosanna Maria Barros Sá  

Universidade do Algarve 

Portugal 

 

Regina Célia Linhares Hostins 

Universidade do Vale do Itajaí, 

 Brasil 

Jane Paiva 

Universidade do Estado do Rio de 

Janeiro, Brasil 

Maria Helena Bonilla  

Universidade Federal da Bahia  

Brasil 

 

Alfredo Macedo Gomes  

Universidade Federal de Pernambuco 

Brasil 

Paulo Alberto Santos Vieira  

Universidade do Estado de Mato 

Grosso, Brasil 

Rosa Maria Bueno Fischer  

Universidade Federal do Rio Grande 

do Sul, Brasil 

 

Jefferson Mainardes  

Universidade Estadual de Ponta 

Grossa, Brasil 

Fabiany de Cássia Tavares Silva 

Universidade Federal do Mato 

Grosso do Sul, Brasil 

Alice Casimiro Lopes  

Universidade do Estado do Rio de 

Janeiro, Brasil 

Jader Janer Moreira Lopes  

Universidade Federal Fluminense e 

Universidade Federal de Juiz de Fora, 

Brasil 

António Teodoro  

Universidade Lusófona 

Portugal 

Suzana Feldens Schwertner 

Centro Universitário Univates  

Brasil 

 

 Debora Nunes 

 Universidade Federal do Rio Grande 

do Norte, Brasil 

Lílian do Valle 

Universidade do Estado do Rio de 

Janeiro, Brasil 

Flávia Miller Naethe Motta 

Universidade Federal Rural do Rio de 

Janeiro, Brasil 

 

Alda Junqueira Marin 

 Pontifícia Universidade Católica de 

São Paulo, Brasil 

Alfredo Veiga-Neto 

 Universidade Federal do Rio Grande 

do Sul, Brasil 

 Dalila Andrade Oliveira 

Universidade Federal de Minas 

Gerais, Brasil 

 

  

 
 


